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Modulübersicht 

Modul I: Justifications of Imperialism (grade 9) 

Step 1: Collecting and Visualizing an Argument 

Step 2: Nominalization I 

Step 3: Collecting Arguments 

Step 4: Nominalization II 

Step 5: Connecting and Collocating Arguments 

Step 6: Adding a Thesis 

Step 7: Creating a Multimodal Output 

 

Modul II: The American Entry into the First World War (grade 9) 

Step 1: Collecting Arguments 

Step 2: Nominalization 

Step 3: Connecting Arguments 

Step 4: Establishing the Appraiser Voice 

Step 5: Adding a Conclusion 

Step 6: Adding a Background 

Step 7: Visualizing a Historical Controversy 

 

Modul III: The Outset of the Cold War (grade 10) 

Step 1: Collecting Arguments 

Step 2: Identifying Nominalizations in a Speech  

Step 3: Finding more Arguments 

Step 4: Connecting Arguments 

Step 5: Grading Arguments – Modals 

Step 6: Grading Arguments – Qualifiers 

Step 7: Establishing the Appraiser Voice 

Step 8: Visualizing a Historical Controversy  

 

Modul IV: Appeasement (grade 12) 

A) Thesis – Merits of Appeasement 

Step 1: Collecting Arguments 

Step 2: Working with a Line of Reasoning: from Partisan to Academic 

Step 3: Working with an Exposition: from Partisan to Academic 
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Step 4: Finding More Arguments 

Step 5: Setting up a Basic Academic Exposition 

 

B) Antithesis – Demerits of Appeasement 

Step 1: Collecting Arguments 

Step 2: Working with an Exposition: from Partisan to Academic  

Step 3: Finding More Arguments 

Step 4: Setting up a Basic Academic Exposition 

 

C) Synthesis 

Step 1: Considering Counter-Arguments 

Step 2: Setting up an Elaborate Academic Exposition 

Step 3: Visualizing a Historical Controversy 

 

 

Modul I: Justifications of Imperialism (Jgst. 9) 

Das Einstiegsmodul basiert auf dem Stoffbereich 17 des Lehrplans mit dem Titel „Der 

Imperialismus“ und setzt das dort ausgewiesene Inhaltsfeld „Versuche, den Imperialismus zu 

rechtfertigen“ um (Ministerium für Bildung, Wissenschaft und Weiterbildung Rheinland-

Pfalz 1998b: 210). Im Unterschied zu den nachfolgenden Modulen beschränkt sich die 

inhaltliche Erschließung der Thematik unter Verzicht auf gegenläufige Argumente bewusst 

auf den affirmativen Modus, um die Schülerinnen und Schüler bei ihrer Erstbegegnung mit 

dem Genre exposition nicht zu überfordern.  

 

Step 1 

1. Zu Beginn sollen die Schülerinnen und Schüler die acht historischen Quellen arbeitsteilig 

analysieren. Die Materialien wurden durch Kürzungen so aufbereitet, dass die Erarbeitung 

etwa den gleichen Zeitraum beansprucht; zugleich gibt es hier die Möglichkeit der 

Binnendifferenzierung. Die Lernenden sollen jeweils das Hauptargument zur Rechtfertigung 

des Imperialismus herausfinden und es in ihren eigenen Worten (colloquial language) 

wiedergeben. Dies dient zur Vorbereitung für die späteren Übungen zum Wechsel zwischen 

den Sprachregistern.  

2. Die Visualisierungsaufgabe dient dem Zweck des deeper learning. Um die Struktur der 

Quelle und ihrer Argumentation authentisch zu erfassen, sollen die Schülerinnen und Schüler 
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diese in einem Schaubild wiedergeben, also meaning-making praktizieren. Da es sich um eine 

anspruchsvolle Aufgabe handelt, wird ein Strukturmuster vorgegeben, das aber ausdrücklich 

als optional ausgewiesen ist.  

 

Step 2 

1. Anhand einer weiteren, für den Zweck dieser Aufgabe adaptierten Quelle werden die 

Schülerinnen und Schüler erstmals mit der für academic language wichtigen Technik der 

Nominalisierung konfrontiert. Da die zu erschließenden abstrakten Nomen (mit einer 

Ausnahme) den gleichen Wortstamm haben wie die im Textumfeld vorhandenen Verben, ist 

die Lösbarkeit der Aufgabe gewährleistet.  

2. Auch wenn bei diesem step ein struktureller Aspekt im Vordergrund steht, lässt sich der 

Quelle zugleich ein weiteres inhaltliches Argument entnehmen. Dieses sollen die Lernenden 

ihrer Liste aus Step 1 hinzufügen.  

 

Step 3 

1. Hier sollen die Schülerinnen und Schüler ihren fachinhaltlichen und sprachstrukturellen 

Lernzuwachs miteinander verknüpfen: Durch die Verwendung von Nominalisierungen 

wandeln sie das bislang (Step 1) umgangssprachlich gefasste Argument annäherungsweise in 

academic language um.  

2. Die sprachlich nun elaborierten Argumente der einzelnen Kleingruppen werden im Plenum 

zusammengetragen und inhaltlich abgeglichen. Die daraus resultierende Liste mit 

Argumenten bildet das Arsenal für die nachfolgenden Übungen zur exposition. 

 

Step 4 

1. Im Unterschied zu Step 2 folgt diese Nominalisierungsübung einem deduktiven Verfahren: 

Den Schülerinnen und Schülern werden einige themenspezifische abstrakte Nomen 

vorgegeben, die sie in einem ersten Zugriff inhaltlich erschließen. Dies führt ihnen vor 

Augen, dass es komplexe Wörter gibt, die ausführliche Bedeutungen in einem einzigen Wort 

ausdrücken können. Die inhaltliche Auseinandersetzung damit impliziert deeper learning.  

2. Daran anschließend verknüpfen die Lernenden die abstrakten Nomen mit passenden 

Verbalphrasen, was ihnen einen Zugang zu einem charakteristischen Merkmal der academic 

language ermöglicht. Um ein adäquates Anspruchsniveau zu gewährleisten, werden keine 

bloßen Lückentexte vorgegeben.  
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3. Mithilfe der gerade geübten Nominalisierungstechnik sollen die vorhandenen 

Formulierungen der Argumente nun weiter elaboriert werden. 

 

Step 5 

1. Connectives stellen ein konstituierendes und spezifisches Element des Genres der 

exposition dar. Anhand eines Beispiels aus einer der bearbeiteten Textquellen erfassen die 

Lernenden deren Funktion. 

2. Im nächsten Schritt lernen die Schülerinnen und Schüler anhand von Word Bank 1 eine 

Reihe wichtiger connectives of order, sequence and addition kennen und wenden einige 

dieser Funktionswörter sogleich auf ihre Liste mit Argumenten an.  

3. In Aufgabe 2 scheint die Gefahr auf, dass die Lernenden connectives inhaltlich indifferent, 

quasi mechanisch verwenden. Um dies zu vermeiden, sollen sie in dieser Übung für die 

teilweise subtilen Bedeutungsunterschiede, vor allem aber für die unterschiedliche 

Argumentationskraft von connectives sensibilisiert werden.  

 

Step 6 

1. Neben einer ersten Gruppe von connectives (siehe Step 5) sollen die Schülerinnen und 

Schüler in diesem Modul bereits ein weiteres konstitutives Element der exposition 

kennenlernen: die einleitende These. Deren Funktion wird eingangs anhand eines 

Quellenbeispiels erläutert. Diese exemplarische These sollen die Lernenden dann in ihren 

eigenen Worten wiedergeben, um ihr Verständnis zu überprüfen. 

2. Daran anschließend sollen die Schülerinnen und Schüler in Erweiterung der vorab erstellten 

Argumentation (siehe Step 5) ihre erste selbstverfasste These erarbeiten.  

 

Step 7 

1. Als Mittel für den multimodalen output wurde der Flyer gewählt, weil sich die prägnante 

Form für die Verwendung von Nominalisierungen eignet (meaning-making) und sich die 

Schülerinnen und Schüler ein weiteres Mal, diesmal kreativ, mit den zuvor behandelten 

Inhalten auseinandersetzen.  Die Multimodalität wird durch das optionale Hinzufügen von 

Bildern erschlossen.  

2. Mithilfe der Lernplattform Edmodo können die Arbeitsergebnisse rasch und komfortabel 

veröffentlicht werden. Durch die Verwendung des Internets besteht die Möglichkeit, einen 

weltweiten und potentiell unbegrenzten Rezipientenkreis zu erreichen, wobei die Regie bei 

der verantwortlichen Lehrkraft liegt. Dieses Verfahren trägt erheblich zur Motivation der 
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Schülerinnen und Schüler bei und steht repräsentativ für die großen Chancen, welche die 

modernen elektronischen Medien bieten.  

3./4. Die Möglichkeiten der Schülerinnen und Schüler sind mit der Veröffentlichung nicht 

erschöpft. Sie können darüber hinaus auf die publizierten Arbeitsergebnisse reagieren, indem 

sie ihre Kommentare ins Netz stellen. Wichtig ist dabei, dass sie lernen, sich in diesem 

Rahmen adäquat auszudrücken.  

 

 

Modul II: The American Entry into the First World War (Jgst. 9) 

Der Lehrplan-Stoffbereich 19 trägt den Titel „Die neuen Weltmächte” und das vorliegende 

Modul führt das Inhaltsfeld „Der Kriegseintritt der USA“ aus (Ministerium für Bildung, 

Wissenschaft und Weiterbildung Rheinland-Pfalz 1998b: 214). Die Schülerinnen und Schüler 

sollen sich mit Argumenten für und gegen diese folgenreiche politische Entscheidung 

auseinandersetzen und die jeweilige Argumentation schließlich zu einer nun schon 

komplexeren exposition verdichten.  

 

Step 1 

1. Ähnlich wie in Step 1 des Eingangsmoduls analysieren die Schülerinnen und Schüler die 

fünf Quellen arbeitsteilig. Die Zahl der darin enthaltenen Argumente variiert diesmal aber 

(eins bis zwei). Auch in diesem Modul beginnen die Lernenden mit der Erarbeitung auf dem 

ihnen vertrauten Niveau der colloquial language.  

2./3. Die Kleingruppen teilen die Resultate ihrer Quellenanalyse den Mitschülerinnen und 

Mitschülern mit. Die Argumente werden in einer Liste festgehalten und stehen damit als 

Material für die folgenden Übungen zur exposition zur Verfügung.  

 

Step 2 

1. Die Schülerinnen und Schüler erhalten einen funktionalen fachspezifischen Wortschatz, 

den sie eingangs erschließen sollen. Es handelt sich um Nominalphrasen, die repräsentativ für 

die zu erwerbende academic language sind. Indem die Lernenden die relativ langwierigen 

Umschreibungen aus dem Wörterbuch rezipieren, wird ihnen die Funktion der kompakten 

Nominalisierungen klar.  

2. Den bisher umgangssprachlich gefassten Argumenten der Schülerinnen und Schüler sollen 

nun die kompakten Fachbegriffe gegenübergestellt werden. Sie lernen dabei ein 

entscheidendes Charakteristikum der academic language kennen.  
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Step 3 

Mit dem gerade eingeführten lexikalischen Material sollen die zuvor gesammelten Argumente 

nun in academic language transformiert werden. Ein weiteres Mal (vgl. Modul I, Step 5) 

werden nun die für eine exposition wichtigen connectives of order, sequence and addition 

eingeübt. Auch hier ist die Aufgabenstellung darauf angelegt, dass die Schülerinnen und 

Schüler diese Funktionswörter nicht wahllos, sondern entsprechend ihrer 

Argumentationsabsicht zielgerichtet implementieren. 

 

Step 4 

Nachdem die Schülerinnen und Schüler Funktion und Verwendung der These im Rahmen 

einer exposition in Step 6 des vorangegangenen Moduls bereits kennengelernt haben, sollen 

sie sie nun sowohl im positiven als auch im negativen Argumentationsduktus erneut 

anwenden. Darüber hinaus soll dieses Strukturelement um den Aspekt des appraiser voice 

erweitert werden. Zu diesem Zweck wird den Lernenden eine kleine Auswahl an 

einschlägigem lexikalischem Material zur Verfügung gestellt, damit der Steilheitsgrad der 

Aufgabe nicht überdehnt wird.  

 

Step 5 

Von den konstitutiven Elementen der exposition kennen die Schülerinnen und Schüler bislang 

die Reihe der Argumente, connectives zu ihrer Verknüpfung sowie die einleitende These. 

Diesem Bestand sollen nun die conclusion und zu ihrer Anbindung eine weitere Gattung von 

connectives hinzugefügt werden. Deren Zweck wird zu Beginn des Steps erläutert, sodass die 

Lernenden in Anschluss daran die Umsetzung durchführen können.  

 

Step 6 

Vor der abschließenden Anwendungsaufgabe soll die Gelegenheit zur Einführung eines 

weiteren Elements der exposition genutzt werden, nämlich des background. Eingangs lernen 

die Schülerinnen und Schüler dessen Funktion kennen, woraufhin ihnen ein 

themenspezifisches Beispiel präsentiert wird (Argumentation zugunsten des Kriegseintritts). 

Sodann sollen sie im analogen Verfahren einen background für die gegenläufige 

Argumentation verfassen. 
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Step 7 

1. Die in Nominalisierungen gefassten Inhaltsaspekte werden hier wieder aufgegriffen und in 

Form eines – gegebenenfalls digitalen – Schaubilds kreativ umgesetzt. Damit wird erneut dem  

multimodalen Ansatz Rechnung getragen, was die Lernenden zu deeper learning anregt. Falls 

die Schülerinnen und Schüler das vorgegebene Modell verwenden, müssen sie sich für die 

jeweils drei Argumente (pro und contra) entscheiden, die aus ihrer Sicht am bedeutendsten 

sind.  

2./3./4. Die Veröffentlichung der Arbeitsergebnisse und die weitere Auseinandersetzung mit 

ihnen folgen dem in Modul I erläuterten Verfahren.  

 

 

Modul III: The Outset of the Cold War (Jgst. 10) 

Der Lehrplan sieht für die zehnte Klasse als Stoffbereich 22 „Die Entstehung der bipolaren 

Welt” vor. Dazu gehören die Inhaltsfelder „Die Festlegung der Einflussbereiche auf der 

Konferenz von Jalta“ sowie „Sicherung der Einflussbereiche“, die im vorliegenden Modul 

ausgearbeitet werden (Ministerium für Bildung, Wissenschaft und Weiterbildung Rheinland-

Pfalz 1998b: 224). Mit Blick auf das Genre der exposition werden die den Schülerinnen und 

Schülern bereits bekannten Strukturelemente weiter gefestigt; neu hinzu kommen Techniken 

des Abstufens von Argumenten (vgl. Step 5 und Step 6).  

 

Step 1 

1. Abermals sollen die Schülerinnen und Schüler das Quellenmaterial in Kleingruppen 

arbeitsteilig analysieren. Damit wird einerseits das methodische Potenzial dieser Sozialform 

nutzbar gemacht; zum anderen beugt das Verfahren einer ermüdenden Reihenanalyse im 

Plenum vor und trägt zur Zeitersparnis bei. Da die Lernenden mit der Technik der 

Nominalisierung mittlerweile vertraut sind, sollen sie sie diesmal ohne die Vorstufe der 

colloquial language unverzüglich anwenden.  

2./3. Auch die Vorstellung der Analyseergebnisse im Plenum sowie das Sammeln der 

Argumente folgen dem bewährten und bereits in den vorangehenden Modulen praktizierten 

Verfahren.  

 

Step 2 

1. Auch diese Übung verfolgt wieder den Zweck, die Schülerinnen und Schüler für 

fachspezifische Nominalisierungen zu sensibilisieren, was ihre Sachfachpluriliteralität fördert.  
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2. Hier soll den Lernenden bewusst gemacht werden, welche Zwecke mit der 

Nominalisierung erreicht werden können. 

3. Auch diese Übung dient der Bewusstmachung: Die Schülerinnen und Schüler formulieren 

academic language in „ihre“ Sprache um.  

 

Step 3 

Damit die Schülerinnen und Schüler in den nachfolgenden steps mit einer differenzierten 

exposition arbeiten und sich dabei diverser Beurteilungskriterien bedienen können, sollen sie 

vorab eigenständig weitere Argumente finden und sie in academic language zusammentragen.  

 

Step 4 

Da der funktionale Einsatz von connectives ein zentrales Kriterium für den kreativen Umgang 

mit dem Genre exposition darstellt, sollen die Lernenden ihn hier ein weiteres Mal bezüglich 

beider möglicher Argumentationslinien einüben. Im Sinne des deeper learning sind die 

einschlägigen Funktionswörter dabei nicht indifferent, sondern nach Maßgabe ihrer 

Argumentationskraft einzusetzen. 

 

Step 5 

Die Verwendung modaler Hilfsverben in Verbindung mit Passiv-Konstruktionen ist ein 

weiteres Charakteristikum der academic language, das im vorliegenden step eingeführt 

werden soll. Diese Technik dient der Abstufung, in der Regel im Sinne einer Abmilderung, 

von andernfalls einseitigen, undifferenzierten und apodiktischen Argumenten. Die 

Schülerinnen und Schüler erhalten eine Word Bank mit einschlägigen Funktionswörtern und 

wenden diese dann auf eine der zuvor erstellten Argumentationen an. 

 

Step 6 

Ein weiteres Verfahren zur Abstufung von Argumenten ist die Verwendung von qualifiers. 

Den Schülerinnen und Schülern wird deren Funktion erläutert und eine weitere relevante 

Word Bank zur Verfügung gestellt. Mithilfe dieses lexikalischen Materials können die 

Lernenden sodann die gegenläufige Argumentationslinie überarbeiten.  

 

Step 7 

1. Der in Modul II, Step 4 eingeführte Aspekt der appraiser voice ist hier ein weiteres Mal 

einzuüben, bevor die Schülerinnen und Schüler im Anschluss daran ihre exposition 
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fertigstellen. Sie erhalten dazu einschlägiges Wortmaterial, das sie sinnvoll miteinander 

verbinden sollen. 

2. Abschließend verfassen die Lernenden zu den beiden Argumentationssträngen (die Schuld 

liegt bei den USA bzw. bei der UdSSR) je eine um die appraiser voice angereicherte thesis 

und eine conclusion.  

 

Step 8 

1. Die Visualisierungsaufgabe ist diesmal insofern anspruchsvoller als bei den 

vorangegangenen Modulen, als die Schülerinnen und Schüler außer dem grafischen 

Neuarrangement der Argumente eine Grundsatzentscheidung für einen der möglichen 

Argumentationsgänge treffen müssen. Zudem müssen die Argumente eigenständig gewichtet 

werden, was bei den Lernenden vertieftes inhaltliches Verständnis voraussetzt. Durch die 

Nutzung von Nominalisierungen stellen sie unter Beweis, dass sie die komplexen 

Zusammenhänge kompakt auszudrücken vermögen.  

2./3./4. Hier gelten die Ausführungen zu den abschließenden Steps in den Modulen I und II.  

 

 

Modul IV: Appeasement (Jgst. 12) 

Thematischer Gegenstand des Moduls ist der Inhaltsaspekt „Positionen der westlichen 

Demokratien: Politik der Friedenssicherung („Appeasement“)“ im Rahmen der Beschäftigung 

mit dem Nationalsozialismus gemäß dem Oberstufenlehrplan für die Jahrgangsstufe 12 

(Ministerium für Bildung, Wissenschaft und Weiterbildung Rheinland-Pfalz 1998a: 45). Die 

Herangehensweise ist insofern komplexer als in den vorangegangenen Modulen, da dieses aus 

drei Sektionen (A – C) besteht. Dabei werden die beiden grundlegenden 

Argumentationslinien (A/These vs. B/Antithese) nacheinander entwickelt und am Ende 

zusammengeführt (C/Synthese). Bei dieser Gelegenheit wird auch das letzte noch fehlende 

Konstruktionselement des Genres exposition eingeführt: die Verwendung von 

Gegenargumenten (siehe C, Step 1). Alle weiteren, in den früheren Modulen bereits 

sukzessive entwickelten und danach spiralcurricular vertieften Aspekte der exposition und der 

academic language werden hier ein letztes Mal zusammengeführt und geübt.  
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A) Step 1 

1. Die Schülerinnen und Schüler sollen am Textbestand der ersten drei Quellen ihnen schon 

bekannte Techniken im Zusammenhang mit der Verwendung von academic language 

rezipieren und kenntlich machen.  

2./3./4. Quellenanalyse und Sammlung der Argumente folgen dem aus den früheren Modulen 

bereits bekannten Verfahren. 

 

A) Step 2 

Hier sollen die Schülerinnen und Schüler zum ersten Mal eine quellenimmanente 

Argumentationskette dekonstruieren und deren Bestandteile dann nach den Regeln der 

academic language neu zusammenfügen.  

1./2. Bei der inhaltlichen Erschließung der Quellen sollen die vier relevanten Argumente erst 

durch Unterstreichungen erfasst und dann in colloquial language festgehalten werden. 

3./4. Unter Verwendung der zuvor erlernten Techniken wandeln die Schülerinnen und Schüler 

die gefundenen Teilargumente in academic language um und schaffen mithilfe von 

connectives eine Argumentationsfolge im Sinne der exposition. Das übergreifende Argument 

halten sie fest. 

 

A) Step 3 

In diesem Schritt bezieht sich die von den Schülerinnen und Schülern zu leistende De- und 

Rekonstruktionstätigkeit nicht nur auf eine Argumentationsreihe (vgl. A, Step 2), sondern auf 

eine komplette quellenimmanente exposition.  

1./2. Eingangs leisten die Lernenden die inhaltliche Erfassung sowie die Wiedergabe der 

Argumente. 

3. Danach werden sie auf thesis und conclusion sowie deren jeweilige Funktion aufmerksam 

gemacht.  

4./5. Schließlich bauen die Schülerinnen und Schüler die exposition unter Beachtung der 

Techniken der academic language erneut auf und halten das neu erschlossene Argument fest. 

 

A) Step 4 

Damit die Schülerinnen und Schüler für die nachfolgende eigene exposition über genügend 

inhaltliches Material verfügen, sollen sie mithilfe einiger vorgegebener Links weitere 

relevante Argumente erschließen. 
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A) Step 5 

Zum Abschluss der ersten Sektion dieses Moduls können die Lernenden eine eigenständige 

exposition unter freier Wahl geeigneter Argumente verfassen. Sie ist als basic 

gekennzeichnet, weil die Verwendung von counter-arguments erst in Sektion C dieses 

Moduls eingeführt wird.  

 

B)  

Diese Sektion, die sich mit Argumenten gegen die Appeasement-Politik befasst, weist eine 

exakt analoge Step- und Aufgabenfolge wie Sektion A auf. Die einzige Ausnahme besteht 

darin, dass A, Step 2: „Working with a Line of Reasoning: from Partisan to Academic” hier 

keine Entsprechung hat. Es erscheint als ausreichend, dass sich die Schülerinnen und Schüler 

mit diesem Aufgabentyp nur einmal auseinandersetzen.  

 

C) Step 1 

Vor der finalen exposition ist das letzte konstitutive Element dieses Genres einzuführen: die 

Verwendung von counter-arguments. Deren Funktion wird den Schülerinnen und Schülern 

zunächst erläutert; dann werden sie mit den zugehörigen connectives of concession and 

contrast vertraut gemacht. Im Anschluss daran üben die Lernenden den neuen Aspekt anhand 

dreier Beispiele ein. 

 

C) Step 2 

1. Nachdem die Schülerinnen und Schüler alle Elemente der exposition kennengelernt und 

mehrfach eingeübt haben und ihnen die relevanten Techniken des academic writing bekannt 

sind, sollen sie abschließend eine vollwertige eigene exposition schreiben.  

2./3./4. Vgl. die Ausführungen zu den abschließenden Steps in den Modulen I, II und III. 

 

C) Step 3 

1. Das Präsentationsprogramm Prezi bietet den Schülerinnen und Schülern vielfältige 

Möglichkeiten, multimodalen Output zu generieren und ihr inhaltliches Wissen in einer 

kreativen Form zu demonstrieren. Der Freiheitsgrad der Aufgabenstellung ermöglicht es den 

Schülerinnen und Schülern, entweder eine argumentative Positionierung zu fokussieren oder 

auch mehrere Argumentationslinien einander gegenüberzustellen.  

2./3./4. Vgl. die Ausführungen zu den abschließenden Steps in den Modulen I, II und III. 
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4. Unterrichtsmaterialien 

4.1 Word Banks 

Word Bank 1: Connectives of order, sequence and addition 

word / phrase translation  example 
firstly /  
 
in the first 
place/  
to start with 

zuerst, erstens Firstly, it can be argued that the reparation 
duties were intolerable. 
The impact of the president needs to be 
addressed in the first place. 
To start with, entering the war will cost 
billions of dollars. 

secondly,  
 
 
thirdly … 

zweitens, drittens 
… 

Secondly, the reaction of the public needs 
to be investigated. 
Thirdly, Napoleon was a brilliant military 
leader. 

to begin with um zu beginnen To begin with, the Aborigines lived in 
harmony with their environment until the 
settlers came to Australia in 1788. 

initially zu Beginn Initially, the political outcome of the 
revolution is to be scrutinised.  

besides / 
 
moreover /  
 
furthermore / 
 
 
on top of that 

darüber hinaus, 
außerdem 

Besides, Germany had to fight France and 
Russia at the same time. 
The rent is reasonable and, moreover, the 
location is perfect. 
The emperor is old and unpopular. 
Furthermore, he has lost the support of his 
brother.  
On top of that, revolutionists plan to 
overthrow him. 

likewise ebenso, 
gleichfalls 

The main course was delicious. Likewise, 
the dessert was excellent. 

in addition to / 
additionally 

zusätzlich zu The young mayor is a rather inexperienced 
politician. In addition to that, his speeches 
are not passionate enough. 

also / too auch  She sings beautifully and also plays the 
piano. 

what is more überdies What is more, this decision ensures that the 
company remains competitive. 

to boot noch dazu / 
obendrein 

He was a great sportsman, and good-
looking to boot. 

finally / 
 
in the end 

schließlich Finally, his political mistakes need to be 
investigated. 
In the end, there was nothing more that she 
could do. 

above all vor allem Above all, he had a stubborn and 
undiscerning character. 
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Word Bank 2: Connectives of consequence and conclusion 

word / phrase translation  example 
consequently infolgedessen, 

folglich 
Consequently, he only ruled for two years. 

therefore / thus / 
because of this / 
so 

deshalb Therefore, his policy can be considered 
rather appropriate. 
Most of the evidence was destroyed in the 
fire. Thus it would be almost impossible to 
prove him guilty.  
Because of this, people demonstrated 
outside the courtyard.  

for this/these 
reason/s 

aus diesem Grund 
/ diesen Gründen 

For this reason, Aboriginal resistance 
needs to be considered. 

It follows that 
…  
It results from 
this that …  
 

Daraus folgt, dass 
… 

It follows that he was innocent. 
 
It results from this that the British public 
felt rather unsure about the decision of the 
prime minister. 

due to /  
 
because of /  
 
as a result  

wegen, deswegen Due to the ultimatum, Russia mobilised 
her army. 
Because of his misbehaviour, people still 
suffer today. 
The French government made many 
mistakes and, as a result, the country faces 
more threats than ever. 

accordingly   demzufolge Some of the laws were contradictory. 
Accordingly, measures were taken to 
clarify them.   

As a 
consequence … 
 
This resulted in 
… 

folglich, daraus 
folgt 

A chemical was thrown into the lake. As a 
consequence, the animals that drank the 
water died. 
This resulted in stricter anti-pollution laws. 

all in all alles in allem All in all, Metternich was a reasonable 
person. 

What it comes  
to (boils down 
to) is that … 

Worauf es 
hinausläuft, ist, 
dass … 

What it comes to is that the police 
department has investigated the case 
insufficiently.  

to sum up  zusammenfassend To sum up, it was shown that people 
justified imperialism for various reasons. 

as a result als Ergebnis As a result, Germany was not more 
responsible for the outbreak of the First 
World War than any other nation. 

in conclusion / 
to conclude 

abschließend In conclusion, the foreign policy of 
Wilhelm II was quite disastrous. 

Taking 
everything into 
account …  

Wenn man alles 
betrachtet … 

Taking everything into account, evidence 
suggests that the ambassador drastically 
misconceived the diplomatic relations 
between Germany and Russia. 
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Word Bank 3: Modals 
 

 

 

 

 

 

Word Bank 4: Qualifiers 

word / phrase translation  
undoubted/ly / 
without doubt 

zweifellos, ohne 
Zweifel 

certain/ly sicher, mit Sicherheit 
clear/ly eindeutig 
obvious/ly offensichtlich 
inevitable/ly zwangsläufig 
probable/ly wahrscheinlich 
most  äußerst 
to be likely  wahrscheinlich 
apparent/ly scheinbar 
to seem /            
to appear 

scheinen 

presumable/ly vermutlich 
supposed/ly  mutmaßlich 
to suggest that auf etwas hindeuten 
to imply mit sich bringen, 

schließen lassen auf 
perhaps / maybe vielleicht 
relative/ly verhältnismäßig 
possible/ly / 
potential/ly 

möglicherweise 

particular/ly / 
especial/ly 

besonders 

it cannot be 
denied that 

Es kann nicht 
geleugnet werden, 
dass... 

it is safe to 
assume that 

Mit Sicherheit kann 
man annehmen, dass… 

 

 

 

can / could / will / would / shall / should / may / might / must / ought to 
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Word Bank 5: Connectives of concession and contrast 

word / phrase translation  example 
in contrast to  im Gegensatz zu In contrast to George W. Bush, however, 

Barack Obama seems to be extremely 
popular.  

on the contrary im Gegenteil The president was not a lazy man. On the 
contrary, he was very diligent.  

but aber The country benefited politically and 
economically, but not socially.  

however jedoch However, there is one argument which 
stands opposite to the ones discussed so 
far. 

nevertheless dennoch, 
nichtsdestotrotz 

He was a great rhetoric and a brilliant 
military leader. Nevertheless, he will be 
remembered as a brutal dictator.  

although /  obwohl Although there is evidence to show that 
during the reign of Louis XIV literature 
and arts were promoted like never before, 
people tend to remember him only as a 
perfect example for the age of absolutism. 

even though / 
even if 

selbst wenn Even if he really destroyed the carriage of 
the prince, the people are not going to 
dissociate themselves from him. 

on the other 
hand 

auf der anderen 
Seite 

The queen was popular and she advised 
her husband well. On the other hand, she 
failed to give birth to a boy. 

despite / in spite 
of 

trotz In spite of the danger to be imprisoned, the 
king travelled to France. 

whereas wohingegen The old system was fairly complicated 
whereas the new system is really very 
simple. 

admittedly zugegebenermaßen This has led to financial losses, though 
admittedly on a fairly small scale. 

(and) yet und dennoch The government reduced the taxes twice 
and yet the people are demonstrating. 

still  dennoch She did not do much work, but she still 
passed the exam. 
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4.2 Justifications of Imperialism  
 
Historical Context 
The term “imperialism” marks an age in which economically advanced nations strove to 
extend their power over less developed territories, mostly overseas. Roughly speaking, it 
lasted from the 1880s up to the First World War. Major European nations like Britain, France 
and – somewhat belatedly – Germany, but also the USA and Japan acquired or consolidated 
colonies in Africa, Asia, the Pacific Ocean and the Caribbean. Industrialization had supplied 
these nations with economic and military strength large enough to force vast stretches of land 
into submission. Focusing on Great Britain and the USA, this unit is concerned with the 
question how the colonial powers justified this policy.  
 
 
The British Empire in 1914 

 
 

 

 

(Source: 
Martin 
Roberts: 
Britain 
1846-1964. 
Oxford 
2001, p.81.)  
 

 

The Expansion of the USA 

 

 

(Source: 
Christa 
Lohmann 
(ed.): 
Exploring 
History: the 
Age of 
Imperialism 
Braun-
schweig 
2012, p.33.) 

 

Justifications of Imperialism: Worksheet No.1 
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Step 1: Collecting and Visualizing an Argument 
 
Assignments 
1) In your group, analyze one of the Sources A to H and find out the justification of 
imperialism which it contains. Sum it up in one sentence and use colloquial language. 
 
___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 
2) Create a functional chart to visualize your findings.  

- Include the author and the type of source. 
- Write down the main argument and pieces of evidence provided by the source. 
- Use colloquial language for the chart. 

Below, you find a structure model of such a chart, but feel free to come up with your own 
version. Make sure that your chart is functional and clearly arranged. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
author, date  

& source type 

 
main argument 

 

 
evidence 

 
evidence 

 
evidence 

 
evidence 

Justifications of Imperialism: Worksheet No.2 
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Here you have some space to work out Assignment No.2: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Justifications of Imperialism: Worksheet No.3 
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Source A: Albert Beveridge: Economic Requirements, 1898 
Beveridge (1862-1927) was a US senator and an outspoken advocate of imperial expansion. 
In this speech, he justifies the occupation of Cuba, Puerto Rico, Guam and the Philippines in 
1898. 
Today, we are raising more than we can consume, making more than we can use. Therefore 
we must find new markets for our produce. […] In Cuba, alone, there are 15,000,000 acres of 
forest unacquainted with the ax, exhaustless mines of iron, priceless deposits of manganese, 
millions of dollars worth of which we must buy, today, from the Black Sea districts. There are 
millions of acres yet unexplored. […] 5 
Hawaii furnishes us a naval base in the heart of the Pacific; the Ladrones another, a voyage 
further on; Manila another, at the gates of Asia - Asia, to the trade of whose hundreds of 
millions American merchants, manufacturers, farmers, have as good right as those of 
Germany or France or Russia or England; Asia, whose commerce with the United Kingdom 
alone amounts to hundreds of millions of dollars every year; Asia, to whom Germany looks to 10 
take her surplus products; Asia, whose doors must not be shut against American trade. Within 
five decades the bulk of Oriental commerce will be ours. 
(http://legacy.fordham.edu/Halsall/mod/1898beveridge.asp) 
 
 
 
 
 
 
 
Source B: A British Postcard of the First World War 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
(Source: Private Collection) 
 
Caption: We don’t want to fight, but by Jingo, if we do, 
we’ve got men, and coin, and ships, and guns, to see it 
through, and through & through. 
 
Embedded text: Canada / India / Australia / Great Britain 
 
 
 

produce = Erzeugnisse, Produkte 
unacquainted = unbekannt 
exhaustless = unerschöpflich 
priceless = unschätzbar, von großem Wert 
manganese = Mangan (chemisches Element) 
bulk = Großteil 

Justifications of Imperialism: Worksheet No.4 



 

31 

Source C: Cecil Rhodes: The Chosen English Race, 1877 
Rhodes (1853-1902) was a prominent British businessman, politician and Prime Minister of 
the South African Cape Colony 1890-1895. 
I contend that we are the first race in the world, and that the more of the world we inhabit the 
better it is for the human race. I contend that every acre added to our territory means the birth 
of more of the English race who otherwise would not be brought into existence. Added to this, 
the absorption of the greater portion of the world under our rule means the end of all wars. 
[…] 5 
Therefore, if there be a God, and He cares anything about what I do, I think it is clear that He 
would like me to do what He is doing Himself. And as He is manifestly fashioning the 
English-speaking race as the chosen instrument by which He will bring in a state of society 
based upon Justice, Liberty and Peace, He must obviously wish me to do what I can to give as 
much scope and power to that race as possible. Hence, if there be a God, I think that what He 10 
would like me to do is to paint as much of the map of Africa British red as possible, and to do 
what I can elsewhere to promote the unity and extend the influence of the English-speaking 
race. 
(Quoted by: William Stead (ed.): The Last Will and Testament of Cecil Rhodes. London 1902, p.58 f, 
pp.97 f.) 
 
 
 
 
Source D: The Struggles of John Bull and Uncle Sam1, 1899 
This cartoon was published in the popular weekly US magazine “Judge” in April 1899. 

 

 
 
 

manifestly = offensichtlich 
to fashion sth. = etwas formen, gestalten 
scope = Reichweite, Handlungsspielraum 
object = Ziel 

(Source: Geschichte Lernen No.164 / March 2015, p.44.) 
 
Caption: “The White Man’s Burden” 
 
Embedded text: Civilization / Ignorance / Vice / Cannibalism / Cruelty / Slavery / China / India / Cuba 
/ Brutality / Vice / Superstition / Ignorance / Oppression / Barbarism 
 
1 Personifications of Great Britain (John Bull) and of the USA (Uncle Sam) 
 

Justifications of Imperialism: Worksheet No.5 
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Source E: Albert Beveridge: What is Our Task?, 1898 
Beveridge (1862-1927) was a US senator and an outspoken advocate of imperial expansion. 
In this speech, he justifies the occupation of Cuba, Puerto Rico, Guam and the Philippines in 
1898. 
The Opposition tells us that we ought not to govern a people without their consent. I answer, 
the rule of liberty that all just government derives its authority from the consent of the 
governed, applies only to those who are capable of self-government. We govern the Indians 
without their consent, we govern our territories without their consent, we govern our children 
without their consent. How do they know what our government would be without their 5 
consent? Would not the people of the Philippines prefer the just, humane, civilizing 
government of this Republic to the savage, bloody rule of pillage and extortion from which 
we have rescued them?1  
And, regardless of this formula of words made only for enlightened, self-governing people, do 
we owe no duty to the world? Shall we turn these peoples back to the reeking hands from 10 
which we have taken them? Shall we abandon them, with Germany, England, Japan, 
hungering for them? Shall we save them from those nations, to give them a self-rule of 
tragedy? 
 

(http://legacy.fordham.edu/Halsall/mod/1898beveridge.asp) 
1 In the Spanish-American War of 1898, the US put an end to Spanish colonial rule over the Philippines and 
other territories in the western hemisphere.  
 
 
 
 
 
 
 
 
 
 
Source F: The Earl of Carnarvon: England’s Mission, 1878 
From a speech by Carnarvon (1831-1890), who was a conservative politician serving twice 
as Secretary of State for the Colonies.  
It is certainly not a desire of selfish interests or the ambition of larger empire which bids us 
remain on the West Coast of Africa1; it is simply and solely a sense of obligations to be 
redeemed and of duties to be performed. […]  
We have races struggling to emerge into civilisation, to whom emancipation from servitude is 
but the foretaste of the far higher law of liberty and progress to which they may yet attain; and 5 
vast populations like those of India sitting like children in the shadow of doubt and poverty 
and sorrow, yet looking up to us for guidance and for help. To them it is our part to give wise 
laws, good government, and a well ordered finance, which is the foundation of good things in 
human communities; it is ours to supply them with a system where the humblest may enjoy 
freedom from oppression and wrong equally with the greatest; where the light of religion and 10 
morality can penetrate into the darkest dwelling places. This is the real fulfillment of our 
duties; this, again, I say, is the true strength and meaning of imperialism.  
(Quoted by: C. C. Eldridge: England’s Mission. The Imperial Idea in the Age of Gladstone and 
Disraeli 1868-1880. London 1973, pp. 240 f.) 
1 This particular area stands pars pro toto for the whole of the British Empire.  
 
 
 

consent = Zustimmung 
to be capable = fähig sein, kompetent sein 
humane = menschenwürdig 
savage = wild, grausam, unzivilisiert, barbarisch 
pillage and extortion = Plünderung und räuberische Erpressung 
to owe sth. to sb. = jemandem etwas schulden 
reeking = stinkend 
to abandon sth. / sb. = jemanden / etwas aufgeben 

to bid = gebieten 
to redeem sth. = etwas einlösen 
beneficent = gütig, wohltätig 
humble = bescheiden 
to penetrate = eindringen 
dwelling place = Wohnung 
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Source G1: Exports of Great Britain, 1866-1902, in million £ 
 

  1866 1872 1882 1902 
to British possessions 53,7 60,6 84,8 109,0 
to Europe 63,8 108,0 85,3 96,5 
to non-British Asia, Africa and 
South America 42,9 47,0 40,3 54,1 
to the U.S. 28,5 40,7 31,0 23,8 
 
(Source: Gerhart von Schulze-Gaevernitz: Britischer und englischer Freihandel zu Beginn des 
zwanzigsten Jahrhunderts. Leipzig 1906, p.217. Translated by Patrick Roth.) 
 
Source G2: Wheat Imports of Great Britain, 1900-1904, in million hundredweights 
 

 
From foreign countries From British possessions 

1900 58,5 (84 %) 10,2 (16 %) 
1901 52,9 (76 %) 16,9 (24 %) 
1902 58,3 (72 %) 22,7 (28 %) 
1903 60,2 (68 %) 27,9 (32 %) 
1904 55,4 (57 %) 42,4 (43 %) 
 
(Source: Gerhart von Schulze-Gaevernitz: Britischer und englischer Freihandel zu Beginn des 
zwanzigsten Jahrhunderts. Leipzig 1906, p.179. Translated by Patrick Roth.) 
 
Source H: “Dinner with Uncle Sam”, 1898 
This cartoon was published in a US magazine. 
 

 
 
 

hundredweights = Zentner 
 

(Source: Praxis Geschichte 6/2005, p.5.) 
 
Caption: New Faces at the Thanksgiving Dinner. Uncle Sam (to Himself) – These Little Shavers Seem 
to Like it Here. I Wonder Had I Better Keep ‘em All in the Familly? 
 
Embedded text: Cuba / Ladrones / Philippines / Porto Rico / Hawaii 
 

Justifications of Imperialism: Worksheet No.7 
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Step 2: Nominalization I 
 
Nominalization is a feature of academic language. Verbs and adjectives are turned into nouns 
to condense long-winded expressions.  
 
Assignments 
1) Fill in the gaps in the following text. 
 
British Colonial Minister Lord Rosebery justifies imperialism 
The source has been adapted for the sake of this exercise. 

During recent decades the British Empire has grown immensely. This ______________ is not 

appreciated by everyone. It is said that our Empire is already big enough. Due to the 

______________ of the Empire there is no need to increase it anymore, they say.  

However, we are competing with other nations. Therefore, we have to expand. The economic  

and political ______________ with other nations forces the Empire to continue her policy of  

colonial ______________.  
(Source: THE TIMES, 2 March 1983. Quoted by: Peter Alter (ed.): Der Imperialismus. Stuttgart 1985, 
pp.20 f.) 
 
2) Find the author’s argument and copy it into the list on Worksheet No.9. 
 
 
 
 
Step 3: Collecting Arguments  
 
In the previous task, you have learned how nominalization can improve your academic style.  
 
Assignments 
1) Take another look at the argument you have found in Step 1. Re-write it, using 
nominalizations, and write it down into the list on Worksheet No.9. Leave some space for 
possible amendments. 
 
2) Tell the class about your source and present the argument you have found. Check whether 
it has already been presented by another group.  Add the arguments which other students have 
found out into the list on Worksheet No.9. Leave some space for possible amendments. 
 
 
 
 
 

Justifications of Imperialism: Worksheet No.8 
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Justifications of Imperialism 
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Step 4: Nominalization II  
 
Take a look at the complex nouns below. They all have something to do with justifications of 
imperialism. 
 
 
export market  /  output  /  obligation  /  civilization  /  strength  /  guidance  /  resource base  /  
prosperity 
 
 
Assignments: 
1) Use a school dictionary or the Longman Dictionary of Contemporary English Online on 
http://www.ldoceonline.com/ and write down the meaning of those abstract words. 
 
___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 
 
2) Connect the following verbal phrases with suitable abstract nouns from the list above.  
 
 
 
 
 
 
 
 
 
 
 
 
 
3) If you see possibilities to improve the academic style of some of your arguments in favor of 
imperialism (cf. list on Worksheet No.9), then make some adjustments now. 
 

 word / phrase 
 new export markets 
 industrial and agricultural output 
 obligation 
 civilization 
 military strength 
 paternalistic guidance 
 reliable resource bases 
 prosperity 

to need ___ for ___ 

to have ___ to bring 
 

to increase ___  

to need ___  

to be provided with ___  

to partake in ___  

Justifications of Imperialism: Worksheet No.10 
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Step 5: Connecting and Collocating Arguments 
 
Assignments 
1) Look at the first paragraph of Source C again. Instead of just listing one argument after 
another, the author uses a more refined method typical of academic language. Which one is it?  
2) In Word Bank 1, you find connectives of this kind. Take the first five arguments in 
justification of imperialism from your list on Worksheet No.9 and link them with words and 
phrases from Word Bank 1. 
3) The line of reasoning that follows is formally correct, but there is a rub in it: the sequence 
of arguments is random. In your list on Worksheet No.9, some arguments belong more closely 
together than others. Connectives are useful to indicate such affinities and gradations, too, 
because they confer more or less significance on the aspect in question. For instance, “above 
all” is much more powerful than “also”.  
From your list on Worksheet No.9, choose all arguments with respect to the subjects of 
economy and civilization and link them with proper connectives. 
 
 
Here you can write down your answer for Assignment No.1: 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

Here you can write down your answer for Assignment No.2: 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 
 
 
 

Justifications of Imperialism: Worksheet No.11 
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Here you can write down your answer for Assignment No.3: 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 
 
 
 
Step 6: Adding a Thesis 
 
Look at Source F again. The author does not just start with one of his arguments. Instead, he 
expresses his general idea first, which is to be consolidated by the subsequent line arguments. 
In academic writing, this general idea is called a thesis.  
 
Assignments 
1) Render the thesis of Source F in your own words. 
2) Add a proper thesis to your reasoning in Step 5. Use nominalization. 
 
Here you can write down your answer for Assignment No.1: 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 
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Here you can write down your answer for Assignment No.2: 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 
 
 
 
Step 7: Creating a Multimodal Output 
 
Assignments 
1) Together with a partner, create a historical flyer.  
- Convince your late 19th century readers why imperialism is a good thing. 
- Make use of technical devices such as Microsoft Word or any other means you may find 
suitable. 
- Insert pictures, if they suit your needs. 
- Use nominalization. 
 
2) Send your result to your teacher. The most interesting ones will be 
published on our international learning community platform in Edmodo.  
    
3) Comment on two of the works published. Be polite and constructive. 
 
4) Feel free to respond to comments. Always be polite and constructive. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Justifications of Imperialism: Worksheet No.13 
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Model solutions 
 
Step 1: Collecting and Visualizing an Argument 
1) 
The students’ answers in colloquial language are not displayed. The arguments that can be 
found in sources A-H are listed with nominalized terms in the model solution of Step 3. 
 
2)  
Model solution for source E: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Step 2: Nominalization I 
 
1) During recent decades the British Empire has grown immensely. This growth is not 
appreciated by everyone.  
Some people say that our Empire is already big enough. Due to the size of the Empire there is 
no need to increase it anymore, they say.  
However, we are competing with other nations. Therefore, we have to expand. The economic 
and political competition with other nations forces the Empire to continue her policy of 
colonial expansion.  
 
2) Economic and political competition with other nations forces Britain to continue its policy 
of colonial expansion.  
 
 
Step 3: Collecting Arguments 
 

:  Advanced nations (here: the USA) need new export markets for their 
  industrial and agricultural output. 

:  Colonies increase the military strength of their mother nation. 
:  Superior races (here: the British) need to acquire new territories to spread. 
:  Advanced nations (here: Britain and the USA) have an obligation to bring 

civilization to primitive peoples  

 
Albert Beveridge, 1898, 

speech 

 
Imperialism brings just 

and humane 
governments to 

uncivilized peoples 
 

 
Saving poor peoples 
from other greedy 

nations like Gemany, 
England and Japan 

 
Poor peoples 
cannot rule 
themselves 
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:  Primitive peoples are immature and need paternalistic guidance by advanced  
                     nations (here: the USA).  

:  Cf. Source D and Source E.  
:  Colonies provide their mother country with reliable export markets and 

resource bases (cf. Source A). 
:  Imperialism allows developing nations to partake in prosperity. 

Step 2:  Economic and political competition with other nations forces Britain to           
  continue its policy of colonial expansion.  
 
 
Step 4: Nominalization II 
1) 
 :  the business of selling and sending goods to other countries  
 :  the amount of goods or work produced by a person, machine or factory 
 :  a moral or legal duty to do something 
 :  a society that is well organized and developed 
 : the political, military or economic power of an organization, country or 

system 
 :  help and advice that is given to someone about their work, education or 
   personal life 
 ase: something such as useful land 
 :  when people have money and everything that is needed for a good life 
 
2) cf. bold print in model solution of Step 3 
 
 
Step 5: Connecting and Collocating Arguments 
 
1) The author uses a connective or order, sequence and addition, namely added to this. 
 
2) To start with, advanced nations need new export markets for their industrial and 
agricultural output. Besides, they have an obligation to bring civilization to primitive peoples. 
Moreover, superior races need to acquire new territories to spread. To boot, colonies increase 
the military strength of their mother nation. Finally, primitive peoples are immature and need 
paternalistic guidance by advanced nations.  
 
3) In the first place, advanced nations need new export markets for their industrial and 
agricultural output. They are also provided with resource bases by their colonies. 
Furthermore, imperialism allows developing nations to partake in prosperity. 
On top of that, advanced nations have an obligation to bring civilization to primitive peoples. 
Besides, those peoples are immature and need paternalistic guidance by advanced nations. 
 
 
Step 6: Adding a Thesis 
1) Britain does not maintain its Empire for selfish reasons, but out of a moral obligation on 
behalf of the peoples under its rule. 
 
2) Imperialism is a useful endeavor, both for the mother country and the colonies.  
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Step 7: Creating a Multimodal Output 
 

 

BUSINESS FREEDOM OF OPPRESSION PROSPERITY HEALTH 

EDUCATION  SELF-GOVERNMENT GUIDANCE  WEALTH 

 

 

 
 

(Source: http://www.americanyawp.com/text/wp-content/uploads/Free_from_Spanish.jpg) 
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4.3 The American Entry into the First World War 
 
Historical Context 
When the Great War broke out in Europe in 
August 1914, the USA declared itself to be a 
neutral power. This stance was supported by 
a large majority of Americans. It reflected 
the idea of non-interventionism, a long-
standing doctrine of American foreign 
policy. Far back in time, in March 1801, 
President Jefferson had coined the famous 
phrase: “peace, commerce, and honest 
friendship with all nations, entangling 
alliances with none.”  
However, things changed abruptly in April 
1917, when the United States declared war 
on the German Empire and entered the 
struggle by the side of Great Britain and its 
allies. In this unit, you are asked to discuss 
to what extent this step was justified. 
 
 
US recruitment poster, 1917: 
 

 

Step 1: Collecting Arguments 
 
Assignments 
1) In your group, analyze one of the Sources A to E and find out arguments about the 
propriety of America’s entry into the First World War. Sum them up in one sentence each. 
Use colloquial language. 
 
Here you can write down your answer for Assignment No.1: 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 
2) Tell the class about your source and present the argument(s) you have found.  
 
3) Write both your argument(s) and those which other students have found out into the list on 
Worksheet No.5. Use colloquial language. 

(Source: https://upload.wikimedia.org/wikipedia/commons/1/1d/Unclesamwantyou.jpg) 

The American Entry into the First World War: Worksheet No.1 
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Source A: President Woodrow Wilson: War Message to Congress, April 1917 
In this address, Wilson (1856-1924) explains why the USA has to depart from its policy of 
neutrality with respect to the war in Europe. 
On the 3rd of February last I officially laid before you the extraordinary announcement of the 
Imperial German Government that on and after the 1st day of February it was its purpose to 
put aside all restraints of law or of humanity and use its submarines to sink every vessel that 
sought to approach either the ports of Great Britain and  
Ireland or the western coasts of Europe or any of the ports               US poster of WWI 5 
controlled by the enemies of Germany within the 
Mediterranean. […] This new policy has swept every 
restriction aside. Vessels of every kind, whatever their 
flag, their character, their cargo, their destination, their 
errand, have been ruthlessly sent to the bottom without 10 
warning and without thought of help or mercy for those 
on board, the vessels of friendly neutrals along with those 
of belligerents. […]  
It is a war against all nations. American ships have been 
sunk, American lives taken, in ways which it has stirred 15 
us very deeply to learn of, but the ships and people of 
other neutral and friendly nations have been sunk and 
overwhelmed in the waters in the same way. There has 
been no discrimination. The challenge is to all mankind. 
[…] 20 
Neutrality is no longer feasible or desirable where the 
peace of the world is involved and the freedom of its 
peoples, and the menace to that peace and freedom lies in 
the existence of autocratic governments backed by 
organized force which is controlled wholly by their will, not by the will of their people. […] 25 
We are glad, now that we see the facts with no veil of false pretence about them, to fight thus 
for the ultimate peace of the world and for the liberation of its peoples, the German peoples 
included: for the rights of nations great and small and the privilege of men everywhere to 
choose their way of life and of obedience. The world must be made safe for democracy. Its 
peace must be planted upon the tested foundations of political liberty.  30 
(http://wwi.lib.byu.edu/index.php/Wilson%27s_War_Message_to_Congress) 
 
(Image source: http://www.google.de/imgres?imgurl=http%3A%2F%2Fwww.ww1propaganda.com%2Fsites%2Fdefault%2Ffiles%2F3g03349u-
1591.jpg%253F1311563397&imgrefurl=http%3A%2F%2Fwww.ww1propaganda.com%2Fworld-war-1-posters%2Fww1-war-bond-
posters%3Fpage%3D29&h=924&w=600&tbnid=LpMQhrnXCXOPsM%3A&docid=jCKWJljIZvolNM&ei=DTOqVe-
sMISMsAHJi4PACQ&tbm=isch&iact=rc&uact=3&dur=501&page=1&start=0&ndsp=67&ved=0CMUBEK0DMDVqFQoTCK_nlMzE5MYCFQQGLAodycUAmA) 

 
 
 
 
 
 
 
 
 
 
 
 

restraints = Beschränkungen, Hemmungen  
vessel = Schiff 
errand = Weg, Botengang 
belligerents = Kriegsteilnehmer 
stirred = (emotional) aufgewühlt 
discrimination = hier: Unterscheidung 
feasible = realisierbar, durchführbar 
menace = Bedrohung 
veil = Schleier 
false pretence = falscher Vorwand, falsche Behauptung 
obedience = Gehorsam, Folgsamkeit 
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Source B: Changing the Figurehead 
This cartoon was published in Chicago Daily News on April 10, 1916. 

 

(Source: Praxis Geschichte 1/2007, p.30.) 
 
Embedded text: to the dump / pacifist / the Dodo, original pacifist – couldn’t fight – couldn’t run – couldn’t fly – 
uttered a cry like a gosling – natural history / dry dock / pacifist / pacifist / pacifist / ship of state 
 
Source C: Senator Robert La Follette: Reply to the President’s War Message, April 1917 
La Follette (1855-1925) was a Republican politician and Senator from Wisconsin.  
Countless millions are suffering from want and privation; countless other millions are dead 
and rotting on foreign battlefields; countless other millions are crippled and maimed, blinded, 
and dismembered; upon all and upon their children's children for generations to come has 
been laid a burden of debt which must be worked out in poverty and suffering, but the "whole 
force" of no one of the warring nations has yet been expended; but our "whole force" shall be 5 
expended, so says the President. We are pledged by the President, so far as he can pledge us, 
to make this fair, free, and happy land of ours the same shambles and bottomless pit of horror 
that we see in Europe today. […]  
The President proposes alliance with Great Britain, which, however liberty-loving its people, 
is a hereditary monarchy, with a hereditary ruler, with a hereditary House of Lords, with a 10 
hereditary landed system, with a limited and restricted suffrage for one class and a multiplied 
suffrage power for another, and with grinding industrial conditions for all the wageworkers. 
The President has not suggested that we make our support of Great Britain conditional to her 
granting home rule1 to Ireland, or Egypt, or India.  
(http://spartacus-educational.com/USAlafollette.htm) 
 
1 self-government 
 
 
 

want and privation = Mangel und Armut  
crippled and maimed = verkrüppelt und verstümmelt 
dismembered = zerstückelt 
burden of debt = Schuldenlast 
shambles = Trümmerhaufen 
hereditary monarchy = Erbmonarchie 
landed system = Grundrechtssystem 
suffrage = Wahlrecht 
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Source D: US Poster Advertising War Bonds1       
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
(Source: http://www.us-foreign-policy-
perspective.org/uploads/RTEmagicC_germany-ww1-
poster.jpg.jpg) 
 
1 debt securities issued by a government to finance military 
operations and other expenditures in times of war 
 

 
Source E: Senator George Norris: Reply to the President’s War Message, April 1917 
Norris (1861-1942) was a long-serving Republican Member of the House of Representatives 
and Senator from Nebraska.  
The reason given by the President in asking Congress to declare war against Germany is that 
the German government has declared certain war zones, within which, by the use of 
submarines, she sinks, without notice, American ships and destroys American lives. The first 
war zone was declared by Great Britain. This zone so declared by Great Britain covered the 
whole of the North Sea. […] The German war zone covered the English Channel and the high 5 
seawaters around the British Isles. […] Our government has officially declared both of them 
to be illegal and has officially protested against both of them. The only difference is that in 
the case of Germany we have persisted in our protest, while in the case of England we have 
submitted. […] To my mind, what we ought to have maintained from the beginning was the 
strictest neutrality. If we had done this, I do not believe we would have been on the verge of 10 
war at the present time. […] 
We have loaned many hundreds of millions of dollars to the allies1 in this controversy. While 
such action was legal and countenanced by international law, there is no doubt in my mind 
but the enormous amount of money leaned to the allies in this country has been instrumental 
in bringing about a public sentiment in favor of our country taking a course that would make 15 
every bond worth a hundred cents on the dollar and making the payment of every debt certain 
and sure. […] The enormous profits of munitions manufacturers, stockbrokers, and bond 
dealers must be still further increased by our entrance into the war. […] We are going into 
war upon the command of gold. We are going to run the risk of sacrificing millions of our 
countrymen’s lives in order that other countrymen may coin their lifeblood into money.  20 
(Quoted by: Michael H. Hunt (ed.): Crises in U.S. Foreign Policy. Yale 1996, pp.54 f.) 
 
1 the powers of the Triple-Entente: Great Britain, France and Russia 
 
 
 

to persist = auf etwas bestehen 
to submit = sich beugen 
to maintain = etwas beibehalten, bewahren  
to be on the verge of war = am Rande eines Krieges stehen 
to loan = leihen 
countenanced = gebilligt, geduldet 
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JJ The USA should                         

enter the War JJ 

LL The USA should                         

not enter the War LL 

 Suitable nominalization (cf. Step 2): 

 

Suitable nominalization (cf. Step 2): 

 

Suitable nominalization (cf. Step 2): 

 

Suitable nominalization (cf. Step 2): 

 

Suitable nominalization (cf. Step 2): 

 

Suitable nominalization (cf. Step 2): 

 

Suitable nominalization (cf. Step 2): 

 

Suitable nominalization (cf. Step 2): 
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Step 2: Nominalization  
 
Below, you will find several phrases including complex nouns.  
 
 
 
 
 
 
 
 
Assignments 
1) Use a school dictionary or the Longman Dictionary of Contemporary English Online on 
http://www.ldoceonline.com/ and write down the meaning of the complex nouns. 
 
___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 

 
 
2) The phrases above refer to the arguments you have collected in colloquial language on 
Worksheet No.5. Match the phrases with your arguments and add them to the list. You are 
going to write proper sentences with them in Step 3. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

unrestricted submarine warfare 
 

death and destruction 
 

autocratic political regime 
 

abstention from the war  
 

breach of international law  
 

necessity of fighting  
 

German atrocities  

profit 
 

cowardice 
 

freedom of all peoples 
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Step 3: Connecting Arguments  
 
Assignment 
With the help of connectives from Word Bank 1, link the arguments from both lists (pro and 
con) according to their significance (from your point of view). Make use of the nominalized 
phrases that you matched with your arguments in Step 2. 
 
Here you can write down your solutions: 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 
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Step 4: Establishing the Appraiser Voice   
 
Now that you have a list of arguments in favor of and against the American entry into the war, 
you are ready to write a thesis. In order to do so more convincingly, you can add appraising 
adjectives and adverbs. Here are some such phrases which you are welcome to avail 
yourself of:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Assignment 
Write one thesis in favor of America’s entry into the war and one thesis in opposition to it. 
Use the appraising adjectives and adverbs from the list above or come up with other 
suitable adjectives and adverbs. 
 
___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

 
 
 
 

unwise 
 

necessary 
 

rash 
 

wise 
 

imprudent 
 

proper 
 

proper 
 

thoroughly 
 

utterly 
 

absolutely 
 

partly 
 

entirely 
 

slightly 
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Step 5: Adding a Conclusion 
 
With a proper exposition, you do not just stop with the last argument in line. Instead, you 
should draw a conclusion from your prior reasoning which consolidates the introductory 
thesis. In order to do so effectively, you can resort to connectives of consequence and 
conclusion, which you will find in Word Bank 2.  
 
Assignment 
Write conclusions to the lines of reasoning of Step 3. 
 
Here you can write down your solution: 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 
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Step 6: Adding a Background 
 
Providing a historical background to your reasoning is an optional feature in writing an 
exposition. It helps you to cushion your thesis and to prevent the impression of abruptness.  
For instance, in Step 3 A), a functional background might read: 
There is, to be sure, a cherished tradition of non-intervention in American foreign policy. This 
doctrine has served the nation well for many decades. However, things have changed 
considerably, and the situation of 1917 is unique in world history.  
à thesis: There are plenty of good reasons to argue that it is a wise and proper course for the 
USA to declare war on Germany. 
 
Assignment 
Write a background for the reasoning of Step 3 B). 
 
 

Here you can write down your solution: 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 
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Step 7: Visualizing a Historical Controversy 
 
Assignments 
1) Create a functional chart about the historical controversy of this unit.  
- Include the theme of the historical controversy and arguments. 
- Use nominalization. 
- You may use Microsoft Office or any other electronic device. 
Below, you find a model for your chart, but feel free to come up with a different version. 
Make sure that your chart is functional and clearly arranged. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2) Send your result to your teacher. The most interesting ones will be 
published on our international learning community platform in Edmodo.  
 
3) Comment on two of the works published. Be polite and constructive. 
 
4) Feel free to respond to comments. Always be polite and constructive. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

American 
entry into 

WW1? 
 

… 
 

death and 
destruction 

 

… 
 

… 
 

… 
 

… 
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Model solutions 
 
Step 1: Collecting Arguments 
3)  
The students’ answers in colloquial language are not displayed. The arguments that can be 
found in sources A-E are listed with nominalized terms in Step 2. 
 
 
Step 2: Nominalization 
1)  
 :   the activity of fighting in a war - used especially when talking about 
   particular methods of fighting 
 :  a government, especially one that was not elected fairly or that you 
   disapprove of for some other reason 
 : the act or process of destroying something or of being destroyed 
 :  when you do not do something you enjoy doing 
 :  an action that breaks a law, rule, or agreement  
 :  extremely cruel, violent actions, especially during a war (usually plural) 
 :  money that you gain by selling things or doing business 
 :  when something is necessary 
 :  lack of courage 
 
2) 

 - The USA should enter the war because the fact that Germany wages an 
unrestricted submarine war is illegal and destroys both American and alien 
lives and goods. 
- The USA should enter the war because the German autocratic political 

 regime threatens peace and the freedom of all peoples. 
 - The USA should enter the war because not doing so would be cowardice and 

a shame to a great nation. 
 - The USA should not enter the war because doing so will bring death and  

  destruction to the nation. 
  - The USA should not enter the war because the alleged necessity of fighting  
  against the German autocratic regime is a hoax, considering the fact that  
  Britain is a monarchy, too, which oppresses other countries. 

 - The USA should enter the war because the atrocious and ruthless warfare of  
the Germans must be stopped. (  atrocities) 

 - The USA should not enter the war because Great Britain has broken  
international law just as much as Germany has. (breach of international law) 
- The USA should not enter the war because the real reason for those who  
advertise war is financial profit.  

 
 
Step 3: Connecting Arguments 
A) First of all, the German strategy of unrestricted submarine warfare is illegal and destroys 
both American and aliens lives and goods. Secondly, peace and the freedom of all peoples are 
threatened by the German autocratic political regime. Moreover, abstention from the war 
would be cowardice and a shame to our great nation. Finally, German atrocities must be 
stopped. 
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B) To begin with, entering the war will bring death and destruction to the nation. 
Furthermore, the alleged necessity of fighting against the German autocratic regime is a hoax, 
considering the fact that Britain is a monarchy, too, which oppresses other countries. To boot, 
the breach of international law by Britain is just as severe as that by Germany. Above all, 
entering the war will only serve the interests of those who seek financial profit.  
 
 
Step 4: Establishing the Appraiser Voice 
A) There are plenty of good reasons to argue that it is a wise and proper course for the USA 
to declare war on Germany. 
 
B) Declaring war on Germany would be a rash and imprudent step which would turn out 
most badly for the USA. 
 
Step 5: Adding a Conclusion 
A) For all these reasons, there can be no doubt that taking up the gauntlet is the only thing to 
do for the USA.  
 
B) Therefore, no one can deny that entering the war is a thoroughly unwise political option for 
the USA. 
 
 
Step 6: Adding a Background 
International relations have become more complex in recent decades, and there can be no 
denying that the USA is more closely connected with other nations than in the days of 
Washington and Jefferson. Still, sticking to the doctrine of non-interventionism has always 
benefitted the nation, and there is no reason to assume that this has changed in any way.  
à thesis: Declaring war on Germany would be a rash and imprudent step which would turn 
out most badly for the USA. 
 
 
Step 7: Visualizing a Historical Controversy 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

American 
entry into 

WW1? 
 

non-
interventionism 

since 1801 
 

death and 
destruction 

 

British  
hereditary  
monarchy 

 American  
casualties 

 

German  
autocratic  

regime 
 

German 
atrocities 
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4.4 The Outset of the Cold War  
 
Historical Context 
Ever since the communist revolution of 1917, relations between the Soviet Union and the 
USA had been tense. This changed profoundly with the German attack on the USSR in June 
1941. The governments in Washington and London regarded the survival the Soviet Union as 
vital to their own interests and granted substantial support for the Russian war effort. 
Together, the “Great Three” managed to wear the German Wehrmacht down. Still, tensions 
among the unlikely allies never entirely subsided. At a major conference at Yalta in February 
1945, the three allied leaders, Stalin, Roosevelt and Churchill, tried to overcome their 
conflicts and map out a common settlement for European affairs. They agreed upon a 
“Declaration on Liberated Europe,” which promised self-determination and free elections for 
the countries formerly occupied by Nazi Germany. However, it was only a matter of a few 
more months before the Cold War broke out for good. 
In this unit, it is your job to find out and argue to what extent either the USA or the USSR is 
to be blamed for this course of events.  
 
The Russian point of view: the American spider approaches 

 

 

 

Soviet satirical magazine “Crocodile”, 1950 

(Source: Sam Keen (ed.): Faces of the Enemy. Reflections 
of the Hostile Imagination. San Francisco 1986, p.114.) 

Embedded text: Western Europe (in Cyrillic letters) 

 

 
     The American point of view: the Russian woodcutter at work 

 

 

 

 

New York Times, August 20, 1950 

(Source: Wolfgang Marienfeld (ed.): 
Die Geschichte des 
Deutschlandproblems im Spiegel der 
politischen Karikatur. Bonn 1991, 
p.75.) 
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Step 1: Collecting Arguments 

Assignments 
1) In your group, analyze one of the Sources A to E and find out arguments about who was to 
be blamed for the beginning of the Cold War. Sum them up in one sentence each on the 
bottom of Worksheet No.5. Use nominalization. 
2) Tell the class about your source and present the argument(s) you have found.  
3) Write both your argument and those which other students have found out into the list on 
Worksheet No.6.  
 
Source A1: Speech by Former British 
Prime Minister Churchill at Fulton, 
Missouri, March 1946 
Concerned over Soviet policy, Churchill 
(1874-1965) delivered this address in 
President Truman’s home state, Missouri.  
A shadow has fallen upon the scenes so 
lately lighted by the Allied victory. 
Nobody knows what Soviet Russia and its 
Communist international organization 
intends to do in the immediate future, or 
what are the limits, if any, to their 
expansive and proselytizing tendencies. 
[…] From Stettin in the Baltic to Trieste on 
the Adriatic, an Iron Curtain has descended 
across the continent. Behind that line lie all 
the capitals of the ancient states of Central 
and Eastern Europe. Warsaw, Berlin, 
Prague, Vienna, Budapest, Belgrade, 
Bucharest, and Sofia, all those famous 
cities and the populations around them lie 
in the Soviet sphere and are all subject, in 
one way or another, to a very high and 
increasing measure of control from 
Moscow. […]  
In a great number of countries, far from the 
Russian frontiers and throughout the 
world, Communist fifth columns1 are 
established and work in complete unity and 
absolute obedience to the directions they 
received from the Communist center.  
(Quoted by: Edward H. Judge (ed.): The Cold 
War. A History through Documents. New 
Jersey 1999, pp.15 f.) 

Source A2: Europe in the Late 1940s 

 
(Source: Nigel Smith: Russia and the USSR 
1900-1995. Oxford 1996, p.68.) 
 
 
 
 
 
 
 

 
1 Fifth column: any group of people who undermine a larger group - such as a nation or a besieged city - from 
within. 
 
 
 
 

 
 

proselytizing = bekehrend 
Iron Curtain = Eiserner Vorhang 
 

5 

10 

15 

20 

25 
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Source B1: A Reflection in Snow White’s 
Mirror 
This cartoon was published in the German 
weekly magazine “Die Zeit” on October 7, 
1948. 

 
(Source: Wolfgang Marienfeld (ed.): Die 
Geschichte des Deutschlandproblems im 
Spiegel der politischen Karikatur. Bonn 1991, 
p.54.) 
 
Caption: Spieglein, Spieglein … 
 
 

Source B2: Counterparts 
This cartoon was published in the New 
York Herald Tribune on March 9, 1949. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

(Source: Wolfgang Marienfeld (ed.): Die 
Geschichte des Deutschlandproblems im 
Spiegel der politischen Karikatur. Bonn 1991, 
p.15.) 
 
Caption: Same Meaning in Either Language 
 
 

Source C: Comment by Soviet leader Joseph Stalin on Churchill’s Speech, March 1946 
Excerpt from an interview with the Russian newspaper Pravda.  
The Germans carried out an invasion of the USSR through Finland, Poland, Rumania, 
Bulgaria and Hungary. The Germans were able to carry out the invasion through these 
countries by reason of the fact that these countries had governments inimical to the Soviet 
Union. As a result of the German invasion, the Soviet Union has irrevocably lost in battles 
with the Germans, and also during the German occupation and through the expulsion of 5 
Soviet citizens to German slave labor camps, about 7,000,000 people. In other words, the 
Soviet Union has lost in men several times more than Britain and the United States together. 
[…] One can ask, therefore, what can be surprising in the fact that the Soviet Union, in a 
desire to ensure its security for the future, tries to achieve that these countries should have 
governments whose relations to the Soviet Union are loyal? How can one, without having lost 10 
one’s reason, qualify these peaceful aspirations of the Soviet Union as “expansionist 
tendencies” of our Government?  
(Quoted by: Edward H. Judge (ed.): The Cold War. A History through Documents. New Jersey 1999, 
pp.18 f.) 
 
  inimical = feindlich gesinnt 

irrevocably = unwiderruflich, endgültig 
expulsion = Vertreibung 
aspirations = Bestrebungen 
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Source D1: Speech by President Harry S. 
Truman before Congress, March 1947 
This address establishes the “Truman 
Doctrine”, a long-time guideline for US 
policy towards the USSR. 
The peoples of a number of countries of 
the world have recently had totalitarian1 
regimes forced upon them against their 
will. The Government of the United States 
has made frequent protests against 
coercion and intimidation, in violation of 
the Yalta agreement, in Poland, Rumania, 
and Bulgaria. I must also state that in a 
number of other countries there have been 
similar developments. […] 
I believe that it must be the policy of the 
United States to support free peoples who 
are resisting attempted subjugation by 
armed minorities or by outside pressures. I 
believe that we must assist free peoples to 
work out their own destinies in their own 
way. […] 
The seeds of totalitarian regimes are 
nurtured by misery and want. They spread 
and grow in the evil soil of poverty and 
strife. They reach their full growth when 
the hope of a people for a better life has 
died. We must keep that hope alive. The 
free peoples of the world look to us for 
support in maintaining their freedoms. If 
we falter in our leadership, we may 
endanger the peace of the world -- and we 
shall surely endanger the welfare of our 
own nation.  
(http://avalon.law.yale.edu/20th_century/trudo
c.asp) 

Source D2: The Scope of the Marshall Plan 
The European Recovery Program (= 
Marshall Plan) was a vast set of US loans 
to rebuild the economies of the nations of 
war-torn Europe. The USSR (and, on its 
request, the countries of Eastern Europe) 
declined to take part in it. 

 
(Source: Christa Lohmann (ed.): Exploring 
History, Vol.2. Braunschweig 2009, p.85.) 
 
 
1Totalitarianism is a political system in which the 
state holds total control over the society and seeks 
to control all aspects of public and private life 
wherever possible. It is a term to characterize both 
communist and fascist regimes. 
 
 

coercion = Nötigung, Zwang 
intimidation = Einschüchterung 
subjugation = Unterwerfung 
to nurture = nähren, hegen und pflegen 
want = Mangel und Not 
strife = Konflikt 
to maintain sth. = etwas aufrechterhalten, behaupten 
to falter = schwanken, zögern 
welfare = Wohlergehen 
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25 
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Source E1: Speech by Andrej Vyshinsky, Soviet Representative at the United Nations, 
September 1947 
Vyshinsky (1883-1954) expounds the Soviet view on the Marshall Plan. 
It is becoming more and more evident to everyone that the implications of the Marshall Plan 
will mean placing European countries under the economic and political control of the United 
States.  
Moreover, this plan is an attempt to split Europe into two camps and, with the help of Britain 
and France, to complete the formation of a bloc of several European countries hostile to the 5 
interests of the democratic countries of Eastern Europe and most particularly to the interests 
of the Soviet Union. An important feature of this plan is an attempt to create a bloc of 
Western European states, including Western Germany. The intention is to make use of 
German heavy industry as one of the most important economic bases for American expansion 
into Europe.  10 
(Quoted by: Nigel Smith: The USA 1917-1980. Oxford 1996, p.56.) 
 
 
 
 
 
Source E2: Uncle Sam and his New Allies 
This cartoon was published in the Soviet satirical magazine “Crocodile” in 1947. 

 
 
 
 

 

 

 

 

 

(Source: Thomas Bailey and 
David Kennedy: The 
American Pageant. A 
History of the Republic. 
Lexington 101994, p.895.) 
 
Embedded text: loans (in 
Cyrillic letters) 
                                            

 

evident = offensichtlich 
implications = Auswirkungen 
hostile = feindlich gesinnt 
 

Here you can write down your solution for Assignment No. 1: 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

The Outset of the Cold War: Worksheet No.5 



 

61 

 

A) The Soviet Union is to be blamed B) The United States is to be blamed 
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Step 2: Identifying Nominalizations in a Speech 
 
Take another look at source D1, the so-called “Truman Doctrine”. 
 
Assignments 
1) Underline all nominalizations that Truman is making use of. 
2) What is the effect of his use of nominalization? 
3) Choose two sentences that include nominalizations and/or figurative language and rewrite 
them in colloquial language. 
 
___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 
 
 
 
Step 3: Finding more Arguments 
 
Assignment:  
Find further arguments on the question who was to be blamed for the outbreak of the Cold 
War. Add them to the list on Worksheet No.6. Use nominalization. You can use the 
following links, but you are also welcome to find additional sources on your own.  
 
- http://www.bbc.co.uk/schools/gcsebitesize/history/mwh/ir2/ 
- http://legacy.fordham.edu/Halsall/mod/modsbook46.asp 
- http://www.trumanlibrary.org/ 
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Step 4: Connecting Arguments 
 
Assignment 
With the help of connectives from Word Bank 1, link five arguments from each list according 
to their significance (from your point of view). Use nominalization. 
 
 
Here you can write down your solution for Assignment No.1, part A: 
 
___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 
Here you can write down your solution for Assignment No.1, part B: 
 
___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 
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___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 
 

- Modals  
 
Thanks to connectives, the arguments have been smoothly linked in Step 4. However, they 
mostly lack academic standard, because they derive from biased, partisan contexts. In 
academic language, you show awareness of your limited knowledge and of other perspectives 
and perceptions by using modals to soften your message. For instance, the phrase “the Berlin 
blockade was a provocation” establishes a fact. However, for people with a different attitude, 
this statement might be quite off the point. Thus, an academic writer is much more likely to 
say “the Berlin blockade might be considered a provocation.” You will find pertinent modals 
in Word Bank 3. 
 
Assignment 
Re-write the reasoning of Step 4 A), using modals. 
 
___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

The Outset of the Cold War: Worksheet No.9 
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___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 
 

- Qualifiers  
 
Apart from modals, qualifiers can be used either to soften or to emphasize your message. For 
instance, instead of saying “Truman was wrong,” it is often more adequate so say “Truman 
was probably wrong” or “Truman was possibly wrong.” Word Bank 4 offers you a list of 
typical phrases of this kind. 
 
Assignment 
Re-write the reasoning of Step 4 B), using qualifiers. 
 
___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

The Outset of the Cold War: Worksheet No.10 
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Step 7: Thesis, Conclusion and Appraiser Voice 
 
Assignments 
1) In order to argue persuasively about the extent to which either the USA or the USSR was to 
be blamed for the course of events, it is useful to include appraising adjectives and adverbs 
in your thesis and conclusion. Connect words of this kind (list on the right) with a suitable 
phrase on the left. 
 
 
 
 
 
 
 
 

 

 

 
 
 
 
 
 
 
 
 
 
2) Turn the two lines of reasoning in Step 5 and Step 6 into proper expositions by adding a 
thesis and a conclusion to each one. Resort to connectives of consequence and conclusion 
(cf. Word Bank 2) and take a stance using appraising adjectives and adverbs. 
 
 
Here you can write down your solution for Assignment No.1, part A: 
 
___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

outstanding 
fully 
a good measure of 
tremendous 
thoroughly 
utterly 
quite a bit of 
minor 
major 
exceedingly 
most ___ of all 
partly 
feeble 
no ___ at all 
pivotal 
partly 
slightly 

to deserve _______ blame 
 

to be _______ responsible 
 

to play a/an _______ role 
 

The Outset of the Cold War: Worksheet No.11 
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Here you can write down your solution for Assignment No.1, part B: 
 
___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Outset of the Cold War: Worksheet No.12 
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Step 8: Visualizing a Historical Controversy 
 
Now that you have written two expositions, you are fully able to take a personal stance. Who 
do you think is to be blamed for the outset of the Cold War?  
 
Assignments 
 
1) Find a suitable way to display the historical controversy of this unit by a personal, yet 
objective stance. Below, you will find an idea for visualizing your concept, but feel free to 
come up with your solution. Use nominalization and appraising adjectives and adverbs. 
You may use Microsoft Office or any other electronic device. 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
2) Send your result to your teacher. The most interesting results ones will 
be published on our international learning community platform in Edmodo.  
 
3) Comment on two of the works published. Be polite and constructive. 
 
4) Feel free to respond to comments. Always be polite and constructive. 
 
 
 
 
 
 
 
 
 

issue 

                                                   
 
 
 
 
 

  
my position 

opposing position 

                                                   
 
 
 
 
 

  

                                                   
 
 
 
 
 

  

                                                   
 
 
 
 
 

  

reasons                          
and evidence 

 
 
 
 

  

                                                   
 
 
 
 
 

  

opposing reasons                          
and evidence 

 
 
 
 

  

The Outset of the Cold War: Worksheet No.13 
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Model solutions 
 
Step 1: Collecting Arguments 
 

:   

the independence of nations.  
:   
:  the West, the country 

had a legitimate interest in having some influence on its neighbor countries to 
ensure its security. 

:  
the Yalta agreement. 

  peace and its own integrity, the USA had to support free 
nations threatened by a Communist takeover. (Consequently, the USA 
procured considerable financial aid to consolidate Western Europe.) 

:   into the US sphere of 
interest. 

  
pitted against the USSR. 

 
 
Step 2: Identifying Nominalizations in a Speech 
1) 
The peoples of a number of countries of the world have recently had totalitarian1 regimes 
forced upon them against their will. The Government of the United States has made frequent 
protests against coercion and intimidation, in violation of the Yalta agreement, in Poland, 
Rumania, and Bulgaria. I must also state that in a number of other countries there have been 
similar developments. […] 
I believe that it must be the policy of the United States to support free peoples who are 
resisting attempted subjugation by armed minorities or by outside pressures. I believe that we 
must assist free peoples to work out their own destinies in their own way. […] 
The seeds of totalitarian regimes are nurtured by misery and want. They spread and grow in 
the evil soil of poverty and strife. They reach their full growth when the hope of a people for a 
better life has died. We must keep that hope alive. The free peoples of the world look to us for 
support in maintaining their freedoms. If we falter in our leadership, we may endanger the 
peace of the world -- and we shall surely endanger the welfare of our own nation.  
 
2)  
Effect of his use of nominalization: 
- to use the authoritative voice 
- to avoid lengthy explanations 
- to use figurative language (The seeds of totalitarianism regimes are nurtured…) 
 
3)  
Answers are up to the students.  
 
 
Step 3: Finding more Arguments 

 The USA was suspicious of communism and the ideology of a world revolution. 
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 The USSR was suspicious of liberal democracy and capitalist economy. 
 President Truman put an end to his predecessor’s obliging policy towards the USSR. 

Cominform, whose purpose was to enforce 
orthodoxy within the international communist movement.  

licy of setting up a West German state, splitting the 
nation into two. 

American effort to consolidate Western Germany.  
NATO was founded in April 1949. 

 
Overview of all arguments  
 

A) the Soviet Union is to be blamed B) the United States is to be blamed 

forcefully turned into Soviet satellites, in 
violation of the Yalta agreement. 

Marshall Plan was a scheme to 
entangle Europe into the US sphere of 
interest. 

influence, Communist forces undermined 
the independence of nations.  

Europe into a bloc of dependent nations 
pitted against the USSR. 

those of National Socialism. attacked from the West, the country had a 
legitimate interest in having some influence 
on its neighbor countries to ensure its 
security. 

the USA had to support free nations 
threatened by a Communist takeover.  

 President Truman put an end to his 
predecessor’s obliging policy towards the 
USSR. 

 The USSR was suspicious of liberal 
democracy and capitalist economy. 

 The USA was suspicious of communism 
and the ideology of a world revolution. 

Cominform, whose purpose was to enforce 
orthodoxy within the international 
communist movement.  

of setting up a West German state, splitting 
the nation into two. 

blockaded West Berlin in order to obstruct 
the American effort to consolidate Western 
Germany.  

alliance of NATO was founded in April 
1949. 

... ... 
 

 

 

Step 4: Connecting Arguments  

A) The USSR was to be blamed 
Firstly, the countries of Eastern Europe were forcefully turned into Soviet satellites, in 
violation of the Yalta agreement. Moreover, in September 1947, the Soviets created 
Cominform, whose purpose was the enforcement of orthodoxy within the international 
communist movement. Likewise, they blockaded West Berlin from June 1949 to May 1949 in 
order to obstruct the American effort to consolidate Western Germany. What is more, the 
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USSR was suspicious of liberal democracy and capitalist economy. Above all, Soviet policy 
and rule closely resembled those of National Socialism. 
 
B) The USA was to be blamed  
To start with, the USA aimed at turning Western Europe into a bloc of dependent nations 
pitted against the USSR. In addition to that, the Marshall Plan was a scheme to entangle 
Europe into the US sphere of interest. Besides, the USA was suspicious of communism and 
the ideology of a world revolution. Furthermore, President Truman put an end to his 
predecessor’s obliging policy towards the USSR. Finally, the USA embarked on a policy of 
setting up a West German state in 1948, splitting the nation into two. 
 
 
Step 5: Grading Arguments - Modals 

The USSR was to be blamed 
Firstly, one could argue that the countries of Eastern Europe were forcefully turned into 
Soviet satellites, which might be seen to have happened in violation of the Yalta agreement. 
Moreover, in September 1947, the Soviets created Cominform, whose purpose should be to 
enforce orthodoxy within the international communist movement. Likewise, they blockaded 
West Berlin from June 1949 to May 1949. This step can be considered an attempt to obstruct 
the American effort to consolidate Western Germany. What is more, the USSR can be 
regarded as suspicious of liberal democracy and capitalist economy. Above all, Soviet policy 
and rule might be perceived to resemble those of National Socialism. 
 
 
Step 6: Grading Arguments - Qualifiers 

The USA was to be blamed 
To start with, the USA apparently aimed at turning Western Europe into a bloc of dependent 
nations pitted against the USSR, which presumably alienated the Soviet Union from its 
major war-time ally. In addition to that, the Marshall Plan was supposedly a scheme to 
entangle Europe into the US sphere of interest. This implies that Washington followed selfish 
interests.  Besides, the USA was potentially suspicious of communism and the ideology of a 
world revolution. This attitude possibly impaired relations with Moscow. Furthermore, 
President Truman tended to depart from his predecessor’s obliging policy towards the USSR. 
Perhaps it was this very change that increased the rift between the two superpowers. Finally, 
the USA seemingly embarked on a policy of setting up a West German state in 1948, splitting 
the nation into two. Maybe the USSR considered this political hostile to itself. 
 
 
Step 7: Thesis, Conclusion and Appraiser Voice 

1)  to be fully / thoroughly / utterly / partly / slightly / exceedingly responsible 

 to play a/an pivotal / tremendous / outstanding / major / minor / feeble role 

to deserve a good measure of / quite a bit of blame / most blame of all / no blame at 

all 

2) 
A) Taking into account the political events of the late 1940s, there are quite some indications 
that the Soviet Union was mainly responsible for the outbreak of the Cold War.  
à line of reasoning of Step 4 
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In conclusion, one can hardly close one’s eyes to the fact that the USSR played a major role in 
the breakdown of the war-time alliance. 
 
B) Taking US policy in the late 1940s into consideration, one is likely to conclude that 
Washington deserves a good measure of blame for the outset of the Cold War. 
à line of reasoning of Step 5 
It results from all this that the post-war policy of the USA alienated its former communist ally 
and precipitated antagonism between Washington and Moscow. 
 
 
Step 8: Visualizing a Historical Controversy 

 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                   
 
 
 
 
 

  
USSR fully  
responsible 

USA not  
responsible at all 

The outset 
 of the Cold War 
 – who to blame? 

Marshall Plan 
was defensive 

 
 

forceful establishment of 
Soviet satellites 

 
 

 

totalitarian nature of 
communism / 

 Stalinism 

Berlin Blockade 
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4.5 Appeasement 
 
Historical Context 
When Hitler entered the stage of foreign policy in the 1930s, it did not take him long to 
question and violate the very pillars of post-war European order, namely the Treaties of 
Versailles and Locarno. Faced with this political challenge, Britain under Prime Minister 
Neville Chamberlain followed a policy of appeasement. By trying to alleviate Hitler’s 
grievances, he hoped to bring the dictator back into the flock of cooperative and peaceful 
politicians.  
In this unit, it is your task to decide and argue to what extent this policy was appropriate.  
 

 
 
 
“The Glutton”, cartoon 
published in the Daily 
Herald on March 17, 
1939 
 
(Source: Praxis 
Geschichte 1/2002, 
p.37.) 
 

 
 
 

 
 

 
 
 
 
 
 
 
 
 
 
 

“Peace for our time!”      Peaceful change? 

Prime Minister Chamberlain waving the    (Source: http://www.bbc.co.uk/schools/gcsebitesize/ 
paper with Hitler’s signature after the     history/mwh/ir1/chamberlainandappeasementrev2. 
Munich Conference, 30 September 1938                                   shtml) 
(Source: http://www.yourememberthat.com/files/ 
4d79501a4a8ea2a9.jpg) 

Appeasement: Worksheet No.1 
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A) Thesis – Merits of Appeasement 
 
Step 1: Collecting Arguments 
 
Assignments 
Together with your partner, analyze one of the Sources A-C. 
 
1) Underline nominalizations in red, appraising adjectives and adverbs in green, qualifiers 
in blue and discipline-specific complex words of history in orange. 
2) Find out the argument in favor of Chamberlain’s policy of appeasement which your source 
contains. Sum it up in a short sentence. Make use of techniques and phrases of academic 
language such as the elements you worked with in assignment 1.  
3) Tell the class about your source and present the argument you have found. 
4) Write both your argument and those which other students have found out into the list on 
Worksheet No.14.  
 
Source A: Prime Minister Chamberlain Trying to Save the World 
This cartoon by David Low was published on 25 September 1938 in the “News of the World”. 

 
 
 
 
 

(Source: Praxis Geschichte 1/2002, p.38.) 
 
Embedded text: Peace / War / Czech Crisis / 
Chaos 
Context: “Czech Crisis”: In 1938, Hitler 
demanded the Sudetenland for Germany by 
threats of war. The Sudetenland was a 
protracted region on the borders of 
Czechoslovakia whose people mostly spoke 
German (see the map on the bottom of 
Worksheet No.9).  
 

 
Source B: Lord Londonderry on Germany’s Role in International Politics, 1938 
Londonderry (1878-1949) was a conservative politician and cabinet member 1931-1935. 
Our Foreign Office appears to condone the associations with Communism and Bolshevism 
through our affiliation with France, while paying but little regard to the robust attitude of 
Germany, Italy and Japan which whole-heartedly condemns Communism and Bolshevism. 
Bolshevism is a world-wide doctrine which aims at the internal disruption of all modern 
system of Government with the ultimate object of what is termed World Revolution. That 
Germany, Italy and Japan condemn Bolshevism is an attitude of mind which is not properly 
appreciated in this country. 
(The Marquess of Londonderry: Ourselves and Germany. Bristol 1938, p.21.) 
 
 
 
 

to condone sth. = etwas (moralisch Falsches) akzeptieren, stillschweigend dulden 
affiliation = Verbundenheit 
to condemn sth. whole-heartedly = etwas mit ganzem Herzen verabscheuen 
doctrine = Doktrin, politisches Programm 
disruption = Zusammenbruch 
object = Ziel 
 

Appeasement: Worksheet No.2 
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Source C: Lord Londonderry on German Rearmament, 1938 
Londonderry (1878-1949) was a conservative politician and cabinet member 1931-1935. 
The suggestion made often here that Germany is thirsting for revenge, that she is impatiently 
waiting until her rearmament has reached a further stage so as to fall upon her neighbors, is 
purely fantastic. […] I was intensely gratified and relieved in conversation with many 
Germans to find their horror of war and their belief in Herr Hitler to save Germany from war. 
The great mass of people in this country fail to see that Herr Hitler is rearming Germany for 
the same reason as the Prime Minister and the Government are propounding the policy of 
rearmament here. They are aiming at maintaining both their security and the power to speak 
with authority in international affairs. Germany remembers that when she was weak her 
claims and protests were wholly disregarded. 
(The Marquess of Londonderry: Ourselves and Germany. Bristol 1938, p.14, p.22.) 
 
 
 
 
 
Step 2: Working with a Line of Reasoning: from Partisan to Academic 
 
Source D contains several arguments following a common reasoning. It is your job to turn this 
partisan reasoning into academic language. 
 
Assignments 
1) Read the text and underline these arguments. 
2) Write them down in colloquial language. 
3) Turn your colloquial text into a text of academic language: 

- use connectives of order, sequence and addition (cf. Word Bank 1). 
- use modals and qualifiers (cf. Word Banks 3 and 4). 
- use nominalizations. 
- use appraising adjectives and adverbs. 
- use discipline-specific complex words of history. 

4) Find the overall argument and add it to your list on Worksheet No.14. 
 
Source D: Prime Minister Neville Chamberlain’s View of National Defence, December 1937 
Excerpt from cabinet records, 8 December 1937. 
It was true, as the Chiefs of Staff had pointed out, that we could not hope to confront 
Germany satisfactorily and, when we looked round as to what help we could get from other 
nations, the results were not very encouraging. France was our most important friend. Though 
she was strongly defensive and possessed a powerful army, the French air force was far from 
satisfactory. […] A long time may elapse before France could be able to give us much help in 5 
the air. The power that had the greatest strength was the United States of America, but he 
would be a rash man who based his calculations on help from that quarter. […] The Chiefs of 
Staff, as he had mentioned, said they could not foresee the time when our defence forces 
would be strong enough to safeguard our territory, trade and vital interests against Germany, 
Italy and Japan simultaneously.  10 
(Public Record Office, CAB 29/90/A. Quoted by: Frank Mc Donough: Hitler, Chamberlain and 
Appeasement. Cambridge 2002, pp.41 f.) 
 
 
 

rearmament = Wiederbewaffnung, Aufrüstung 
to propound sth. = etwas darlegen 
 

Appeasement: Worksheet No.3 
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Here you can write down your solution for Assignment No.2: 

___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

Here you can write down your solution for Assignment No.3: 

___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 
 
Step 3: Working with an Exposition: from Partisan to Academic 
 
Like the previous one, Source E offers a complex reasoning made up of several arguments.  
However, it also provides a frame for those arguments, consisting of a thesis and a 
conclusion. 
 
Assignments 
1) Read the text and underline the arguments (second passage). 
2) Write them down in colloquial language. 
3) Read the first and the last paragraph. What is their function? 
4) Re-write this exposition, using academic language: 

- render the thesis in your own words, using appraising adjectives and adverbs 
- use your results of Assignment No.2 for the line of arguments, making use of 
techniques and phrases of academic writing: connectives, qualifiers, modals, 
nominalization and appraising adjectives and adverbs (cf. Word Bank 1, 3 and 4) 
- render the conclusion in your own words, using a proper connective  
(cf. Word Bank 2).  

5) Find the overall argument and add it to your list on Worksheet No.14. 

Appeasement: Worksheet No.4 



 

77 

Source E: Lord Londonderry on the Treaty of Versailles, 1938 
Londonderry (1878-1949) was a conservative politician and cabinet member 1931-1935. 
The treatment of Germany since the Great War deserves the severest criticism and is 
responsible to a very large extent for the present unhappy international situation. […]  
The other Powers maintained their armaments and increased their colonial possessions while 
Germany was forced to disarm completely, and was deprived of the whole of her colonial 
Empire. “We wish her,” said President Wilson, “only to accept a place of equality among the 5 
peoples of the World instead of a place of mastery.” In point of fact, the place which she was 
obliged to accept was very definitely one of inferiority and subjection. Prefixed to the 
Reparations Chapter in the Treaty was the remarkable clause charging Germany and her allies 
with the responsibility for the War. Whether or not the charge is substantially true need not 
concern us here, but the war-guilt clause was humiliating and out of place in a Treaty of 10 
Peace. As for the reparations themselves, the Germans soon realized that the burden imposed 
was intolerable, and it became a point of honour to pay as little as possible. […]  
It is our failure to extend the hand of true friendship to the Third Reich in the past which has 
been partly responsible for those actions of Herr Hitler which, if they have astonished Europe, 
have only been intended to show the world that the regenerated Germany is an equal and not 15 
an inferior nation. 
(The Marquess of Londonderry: Ourselves and Germany. Bristol 1938, p.14, p.24, pp.27 f; slightly 
edited.) 
 
Here you can write down your solution for Assignment No.2: 

___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 
Here you can write down your solution for Assignment No.3: 

___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 

 
 
 
 

Appeasement: Worksheet No.5 
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Here you can write down your solution for Assignment No.4: 

___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 
 
 
 
Step 4: Finding More Arguments 
 
Assignment:  
Find further arguments in favor of appeasement and add them to the list on Worksheet No.14. 
You can use the following links, but you are also welcome to find additional sources on your 
own.  
- http://www.bbc.co.uk/schools/gcsebitesize/history/mwh/ir1/   item “Chamberlain and 
appeasement” 
- http://www.history.co.uk/study-topics/history-of-ww2/appeasement 
- http://www.oxforddnb.com/public/themes/70/70401.html 
 
 
 
 
 

Appeasement: Worksheet No.6 
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Step 5: Setting up a Basic Academic Exposition 
 
Assignment 
With the arguments you have gathered on Worksheet No.14, write an exposition of your own. 
You need not use all these arguments, and the order is up to you. Use academic language and 
resort to phrases from Word Banks 1 to 4. 
 
___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

Appeasement: Worksheet No.7 
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___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Appeasement: Worksheet No.8 
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B) Antithesis –  
 
Step 1: Collecting Arguments 
 
Assignments 
1) Together with your partner, analyze one of the Sources F-H and find out the argument 
against Chamberlain’s policy of appeasement which it contains. Sum it up in a short sentence. 
Use academic language. 
2) Tell the class about your source and present the argument you have found. 
3) Write both your argument and those which other students have found out into the list on 
Worksheet No.14.  
 
 
Source F: Chamberlain after a Meeting with Hitler 
Another cartoon by David Low, published on 24 September 1938 in the “Evening Standard”. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

(Source: Centre for the Study of Cartoons and Caricature, Kent, reference number: DL1372 
http://www.cartoons.ac.uk/browse/cartoon_item/anytext=appeasement?page=13) 
 
Caption: “Mein Kampf” 
 
Embedded text: Peace / Reason / Concessions 
 
 
Context: Chamberlain leaves Bad Godesberg after a 
meeting with Hitler during which the latter had stepped 
up his demands for the Sudetenland. The Prime 
Minister had given in. 
The Sudetenland was a protracted region on the borders 
of Czechoslovakia whose people mostly spoke German. 
In 1938 Hitler categorically asked for the area to be 
ceded to Germany.  
 

Appeasement: Worksheet No.9 

(Source: Tony Rea and John Wright: International Relations 1914-1995. Oxford 1997, p.63.) 
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Source G: The Territorial Expansion of Nazi Germany, 1936-1939 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Source: Frank Mc Donough: 
Hitler, Chamberlain and 
Appeasement. Cambridge 2002, 
p.66.) 
 

 
Source H: Hitler Cocking a Snook 
British cartoonist David Low published this cartoon on 8 July 1936 in the “Evening 
Standard”. 

(Source: Centre for the 
Study of Cartoons and 
Caricature, Kent, 
reference number: 
LSE2322 
http://www.cartoons.a
c.uk/browse/cartoon_it
em/anytext=appeasem
ent?page=5) 
 
Caption: Stepping Stones 
to Glory 
 
Embedded text: Boss of 
the Universe / Spineless 
Leaders of Democracy / 
? / !!! / !! / ?? / ? / Danzig 
/ Rhineland Fortification 
/ Rearmament 
 

 

Appeasement: Worksheet No.10 
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Step 2: Working with an Exposition: from Partisan to Academic 
 
Assignments 
1) Read the text and underline the arguments (second passage). 
2) Write them down in colloquial language. 
3) Re-write this exposition, using academic language: 
     - render the thesis in your own words 
     - use your results of Assignment No. 2 for the line of arguments and resort to connectives,       
sssssmodals, qualifiers and nominalizations (cf. Word Banks 1 to 3) 
     - render the conclusion in your own words (cf. Word Bank 4). 
4) Find the overall argument and add it to your list on Worksheet No.14. 
 
Source I: Speech by Winston Churchill on the Results of the Munich Conference1, October 
1938 
Churchill (1874-1965) was a conservative politician who succeeded Chamberlain as Prime 
Minister in May 1940.  
I will begin by saying what everybody would like to ignore or forget but which must 
nevertheless be stated, namely, that we have sustained a total and unmitigated defeat […]. 
Herr Hitler gained in this particular leap forward in substance all he set out to gain. The 
utmost my right hon. Friend the Prime Minister has been able to secure by all his immense 
exertions […] has been that the German dictator, instead of snatching his victuals from the 5 
table, has been content to have them served to him course by course.2 […] At any moment 
there may be an order for Herr Goebbels to start again his propaganda of calumny and lies; at 
any moment an incident may be provoked, and now that the fortress line is given away3 what 
is there to stop the will of the conqueror? […] Many people, no doubt, honestly believe that 
they are only giving away the interests of Czechoslovakia, whereas I fear we shall find that 10 
we have deeply compromised, and perhaps fatally endangered, the safety and even the 
independence of Great Britain […]. What I find unendurable is the sense of our country 
falling into the power, into the orbit and influence of Nazi Germany, and of our existence 
becoming dependent upon their goodwill or pleasure. […] We do not want to be led upon the 
high road to becoming a satellite of the German Nazi system of European domination. […]  15 
We have sustained a defeat without a war, the consequences of which will travel far with us 
along our road. We have passed an awful milestone in our history. 
(Winston S. Churchill (ed.): Never Give in! The Best of Winston Churchill’s Speeches. London 2003, 
p.171-180; slightly edited.) 
 
1 At this conference, Britain (Chamberlain), France and Italy finally gave in to Hitler’s demands for the 
Sudetenland - at the expense of the Czechs (cf. “Context” of Source A on Worksheet No.2).  
2 The Munich Agreement (see above) had only settled the principles of the cessation of the Sudetenland, 
charging an international committee to deal with the details. 
3 The Sudetenland was home to most military fortifications of Czechoslovakia.  
 

Here you can write down your solution for Assignment No.2: 

___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 

Appeasement: Worksheet No.11 
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___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 
 
Here you can write down your solution for Assignment No.4: 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 
 
Step 3: Finding More Arguments 
 
Assignment:  
Find further arguments against appeasement and add them to the list on Worksheet No.14. 
You can use the links on Worksheet No.6 as well as resources of your choice. 
 
 

Appeasement: Worksheet No.12 
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Step 4: Setting up a Basic Academic Exposition 
 
Assignment 
With the arguments you have gathered on Worksheet No.14, write an exposition of your own. 
You need not use all these arguments, and the order is up to you. Use academic language and 
resort to phrases from Word Banks 1 to 4.  
 
___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 
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 JJ Arguments in favor of appeasement JJ  LL Arguments against appeasement LL 

    

    

    

    

    

    

    

    

    

    

Appeasement: Worksheet No.14 
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C) Synthesis  
 
Step 1: Considering Counter-Arguments 
 
With the list on Worksheet No.14, there is a vast arsenal of arguments on the merits and 
demerits of appeasement at your disposal now. You have also become acquainted to features 
and techniques of academic language. This has enabled you to write two basic academic 
expositions at the ends of Passage A) and Passage B).  
A convincing exposition is hardly ever a one-sided affair, though. No matter how good your 
arguments are, there will always be a partisan tinge to your reasoning if you ignore those 
arguments that point at a different, often opposite direction. An elaborate exposition should 
take those counter-arguments into account, too.  
 
Example: Although Germany was an important bulwark against the fatal danger of 
communism, giving in to unjustified demands at the expense of weak nations must be 
considered morally reprehensible.  
 
As you can see in the example above, the argument and the counter-argument are juxtaposed 
with the help of a distinctive connective: although. 
You will find a list of such connectives of concession and contrast in Word Bank 5. 
 
Assignment 
Link the following sentences with suitable connectives of concession and contrast (cf. Word 
Bank 5). 
 
a) Appeasement was a proper political course because the country’s reason for rearmament 
was basically defensive in nature and did not constitute a threat for its neighbors.  
The Hitler regime should not be appeased because making concessions to unfounded demands 
is unreasonable and puts peace at risk. 
 
b) Appeasement was faulty because lack of resistance made it increasingly brazen in its 
demands and paved the way for Nazi domination of the world. 
A robust stance against Hitler’s pretentions at an early stage would have been a gamble with 
the risk of another war and thus lacked sufficient public support. 
 
c) Even abroad, many people felt respect for the Nazi Germany of the early years. 
Giving in to unjustified demands at the expense of weak nations is morally reprehensible. 
 
 
___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 
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___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

 
Step 2: Setting up an Elaborate Academic Exposition 
 
Assignments 
1) Take up a final stance – either in favor of appeasement or against it. Write another 
exposition then, taking into account counter-arguments, too. Make use of phrases from Word     
Bank 5. Provide a historical background as well. 
2) Send your result to your teacher. The most interesting results will be 
published on our international learning community platform in Edmodo.  
3) Comment on two of the works published. Be polite and constructive. 
4) Feel free to respond to comments.  
 
___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 
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___________________________________________________________________________ 

___________________________________________________________________________ 
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Step 3: Visualizing a Historical Controversy 
 
Now that you have thoroughly dealt with the merits and 
demerits of appeasement, you are fully able to visualize 
this historical controversy.  
 
 
 
 
 
Assignments 
 
1) In groups of three, find a suitable way to display the historical 
controversy of this unit.  

- Use the program Prezi. 
- Make use of pictures, charts, maps, audio data and video material 

    to support your claim. 
- Create instructive data by yourself, e.g. record a discussion. 
- Use academic language.  

 
 
 
2) Send your result to your teacher. The most interesting ones will be 
published on our international learning community platform in Edmodo.  
    
3) Comment on two of the works published. Be polite and constructive. 
 
4) Feel free to respond to comments. Always be polite and constructive. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Appeasement: Worksheet No.18 
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Model solutions 
 

A) Thesis – Merits of Appeasement 
 

Step 1: Collecting Arguments 

1)  
Source A 
Context: “Czech Crisis”: In 1938, Hitler demanded the Sudetenland for Germany by threats of 
war. The Sudetenland was a protracted region on the borders of Czechoslovakia whose people 
mostly spoke German (see the map on Worksheet No.9).  
 
Source B 
Our Foreign Office appears to condone the associations with Communism and Bolshevism 
through our affiliation with France, while paying but little regard to the robust attitude of 
Germany, Italy and Japan which whole-heartedly condemns Communism and Bolshevism. 
Bolshevism is a world-wide doctrine which aims at the internal disruption of all modern 
system of Government with the ultimate object of what is termed World Revolution. That 
Germany, Italy and Japan condemn Bolshevism is an attitude of mind which is not properly 
appreciated in this country. 
 
Source C 
The suggestion made often here that Germany is thirsting for revenge, that she is impatiently 
waiting until her rearmament has reached a further stage so as to fall upon her neighbors, is 
purely fantastic. […] I was intensely gratified and relieved in conversation with many 
Germans to find their horror of war and their belief in Herr Hitler to save Germany from war. 
The great mass of people in this country fail to see that Herr Hitler is rearming Germany for 
the same reason as the Prime Minister and the Government are propounding the policy of 
rearmament here. They are aiming at maintaining both their security and the power to speak 
with authority in international affairs. Germany remembers that when she was weak her 
claims and protests were wholly disregarded. 
 
4) 
Appeasement was a proper political course because … 

Source A: … otherwise the world would have tumbled into the abyss of another war. 
Source B: … Germany was an important bulwark against the fatal danger of communism.  
Source C: … the country’s reason for rearmament was basically defensive in nature and did  

                         not constitute a threat for its neighbors.  
 
 
Step 2: Working with a Line of Reasoning: from Partisan to Academic 
1)   
It was true, as the Chiefs of Staff had pointed out, that we could not hope to confront 
Germany satisfactorily and, when we looked round as to what help we could get from other 
nations, the results were not very encouraging. France was our most important friend. Though 
she was strongly defensive and possessed a powerful army, the French air force was far from 
satisfactory. […] A long time may elapse before France could be able to give us much help in 
the air. The power that had the greatest strength was the United States of America, but he 
would be a rash man who based his calculations on help from that quarter. […] The Chiefs of 
Staff, as he had mentioned, said they could not foresee the time when our defence forces 
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would be strong enough to safeguard our territory, trade and vital interests against Germany, 
Italy and Japan simultaneously.  
 
2) The students’ answers in colloquial language are not displayed. 
 
3) To begin with, resistance against Germany could not be performed successfully due to the 
weakness of the British military. Moreover, support from the French air force was unlikely. 
To boot, US assistance would presumably not be available. Finally, the prospects for British 
military readiness in the future were apparently also bleak. 
 
4) Britain’s military was not prepared for a war with Germany. 
 
 
Step 3: Working with an Exposition: from Partisan to Academic 
1) 
The other Powers maintained their armaments and increased their colonial possessions while 
Germany was forced to disarm completely, and was deprived of the whole of her colonial 
Empire. “We wish her,” said President Wilson, “only to accept a place of equality among the 
peoples of the World instead of a place of mastery.” In point of fact, the place which she was 
obliged to accept was very definitely one of inferiority and subjection. Prefixed to the 
Reparations Chapter in the Treaty was the remarkable clause charging Germany and her allies 
with the responsibility for the War. Whether or not the charge is substantially true need not 
concern us here, but the war-guilt clause was humiliating and out of place in a Treaty of 
Peace. As for the reparations themselves, the Germans soon realized that the burden imposed 
was intolerable, and it became a point of honour to pay as little as possible. […]  
 
2) The students’ answers in colloquial language are not displayed. 
 
3) 

à thesis) 
à conclusion) 

 
4) 
The terms of the Treaty of Versailles were politically wrong and hard on Germany. They 
largely accounted for the present political crisis. 
In the first place, it can be argued that total disarmament and the cessation of all its colonies 
was too much for Germany to bear. Besides, public announcements notwithstanding, the 
country was consigned an inferior and dependent place among nations. Furthermore, 
Germany was apparently humiliated by the entirely superfluous war-guilt clause. What is 
more, the country seemed to have been subjected to a precarious burden of reparations. 
Consequently, it was mainly due to these political mistakes of the wartime allies that the 
German government so vigorously asserted its position under Hitler. 
5)  
Germany had been treated harshly by the Treaty of Versailles, so there was some justification 
for its revisionist policy.  
 
 
Step 4: Finding More Arguments 
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gamble with 
the risk of another war and thus lacked sufficient public support. 

military. 
 years. (In 1938, the 

American magazine “Time” declared Hitler “Man of the Year”.) 
 
 
Step 5: Setting up a Basic Academic Exposition 
The policy of appeasement must be considered a proper political stance at that time. 
To begin with, it cannot be denied that Germany had been treated unfairly by the Treaty of 
Versailles. So there was apparently some justification for Hitler’s revisionist policy. 
Particularly with its early moves, the Hitler regime only seemed to be stepping into its own 
backyard. Moreover, many people presumably felt respect for the Nazi Germany of the early 
years even abroad. To boot, Germany had to be regarded as an important bulwark against the 
fatal danger of communism. Besides, the country’s reason for rearmament seemed to be 
basically defensive in nature, which implied that it did not constitute a threat for Germany’s 
neighbors.  
Above all, a tough stance against Hitler might easily have pushed the world into the abyss of 
another war, and Britain’s military was certainly not prepared for that at all. Appeasement 
was likely to provide time for Britain and the other democratic nations to increase their 
military. Furthermore, a robust stance against Hitler’s pretentions at an early stage might have 
seemed to lightly gamble with the risk of another war, which would probably have lacked 
sufficient public support.  
Therefore, it is safe to assume that appeasement was a sound and promising political course in 
dealing with the Hitler regime.  
 
 
B) Antithesis –  
 
Step 1: Collecting Arguments 
1) Appeasement was a faulty political course, because …  

Source F: ... making concessions to unfounded demands is unreasonable and puts peace  
                        at risk. 

: … Germany followed a continuous course of territorial expansion at the expense 
    of its neighbors. 
 Source H: ... lack of resistance made it increasingly brazen in its demands and paved the  

                        way for Nazi domination of the world. 
 
 
Step 2: Working with an Exposition: from Partisan to Academic 
1) 
Herr Hitler gained in this particular leap forward in substance all he set out to gain. The 
utmost my right hon. Friend the Prime Minister has been able to secure by all his immense 
exertions […] has been that the German dictator, instead of snatching his victuals from the 
table, has been content to have them served to him course by course.2 […] At any moment 
there may be an order for Herr Goebbels to start again his propaganda of calumny and lies; at 
any moment an incident may be provoked, and now that the fortress line is given away3 what 
is there to stop the will of the conqueror? […] Many people, no doubt, honestly believe that 
they are only giving away the interests of Czechoslovakia, whereas I fear we shall find that 
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we have deeply compromised, and perhaps fatally endangered, the safety and even the 
independence of Great Britain […]. What I find unendurable is the sense of our country 
falling into the power, into the orbit and influence of Nazi Germany, and of our existence 
becoming dependent upon their goodwill or pleasure. […] We do not want to be led upon the 
high road to becoming a satellite of the German Nazi system of European domination. […]  
 

2) The students’ answers in colloquial language are not displayed. 
 
3) 
The Munich Agreement was clearly a defeat for Great Britain. 
To begin with, it must be said that Hitler’s impudent demands were basically met by Prime 
Minister Chamberlain at Munich; the latter just brought about an orderly transaction of the 
affair. On top of that, the safety of Czechoslovakia was unlikely to be ensured by the 
agreement. On the contrary, the country was apparently weakened by the loss of its border 
areas and must be considered to find itself at the mercy of its mighty neighbor, Germany, 
now. Above all, Britain’s safety and its standing as an independent nation were definitely put 
at risk by allowing Germany to rise to a position of European hegemony.  
Taking everything into account, it cannot be denied that Britain suffered a grave defeat at 
Munich.  
 
4) Appeasement eventually endangered the safety and independence of Great Britain itself. 
 
 
Step 3: Finding More Arguments 

d more dangerous. 
 

Russia concluded that Britain and France would never stand up to Hitler, so Stalin might opt 
for a rapprochement with the German dictator. 
 
 
Step 4: Setting up a Basic Academic Exposition 
There can be little doubt that appeasement was a faulty political course in dealing with Hitler 
Germany. There is a whole range of arguments to prove this point.  
In the first place, a look at the map shows clearly Germany followed a continuous course of 
territorial expansion at the expense of its neighbors. In doing so, lack of serious resistance was 
bound to make it increasingly brazen in its demands and paved the way for Nazi domination 
of the world. Moreover, each successful coup inevitably made Nazi Germany stronger and 
more dangerous. Like this, appeasement eventually endangered the safety and independence 
of Great Britain itself.  
What is more, giving in to unjustified demands at the expense of weak nations must be 
considered morally reprehensible. Moreover, making concessions to unfounded demands is 
unreasonable and puts peace at risk. 
What it all boils down to is that appeasement was a thoroughly wrong and fateful policy. 
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C) Synthesis  
 
Overview of all arguments 
 
JJ Arguments in favor of appeasement JJ LL Arguments against appeasement LL 

Appeasement was a proper political course 
because otherwise the world would have 
tumbled into the abyss of another war. 

Appeasement was faulty because Germany 
followed a continuous course of territorial 
expansion at the expense of its neighbors. 

Appeasement was a proper political course 
because Germany was an important bulwark 
against the fatal danger of communism.  

Appeasement was faulty because lack of 
resistance made it increasingly brazen in its 
demands and paved the way for Nazi 
domination of the world. 

Appeasement was a proper political course 
because the country’s reason for rearmament 
was basically defensive in nature and did 
not constitute a threat for its neighbors.  

The Hitler regime should not be appeased 
because making concessions to unfounded 
demands is unreasonable and puts peace at 
risk. 

Britain’s military was not prepared for a war 
with Germany. 

Appeasement eventually endangered the 
safety and independence of Great Britain 
itself. 

Germany had been treated harshly by the 
Treaty of Versailles, so there was some 
justification for its revisionist policy. 

Each successful coup made Nazi Germany 
stronger and more dangerous. 

With his early moves, Hitler only “stepped 
into his own backyard.” 

Giving in to unjustified demands at the 
expense of weak nations is morally 
reprehensible. 

A robust stance against Hitler’s pretentions 
at an early stage would have been a gamble 
with the risk of another war and thus lacked 
sufficient public support. 

Russia concluded that Britain and France 
would never stand up to Hitler, so Stalin 
might opt for a rapprochement with the 
German dictator. 

By appeasing Hitler, Britain and the other 
democratic nations gained time to increase 
their military. 

... 

Even abroad, many people felt respect for 
the Nazi Germany of the early years.  

… 

... 
 

… 

 
 
 
Step 1: Considering Counter-Arguments 
 
a) Appeasement might be considered a proper political course because the country’s reason 
for rearmament was said to be basically defensive in nature and not to constitute a threat for 
its neighbors. Still, making concessions to unfounded demands is unreasonable and puts 
peace at risk. 
 
b) Appeasement was faulty because lack of resistance made it increasingly brazen in its 
demands and paved the way for Nazi domination of the world, although a robust stance 
against Hitler’s pretentions at an early stage would have been a gamble with the risk of 
another war and thus lacked sufficient public support. 
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c) In spite of the fact that even abroad, many people felt respect for the Nazi Germany of the 
early years, giving in to unjustified demands at the expense of weak nations is morally 
reprehensible. 
 
 
Step 2: Setting up an Elaborate Academic Exposition 
“Peace for our time” – on 30 September 1938, British Prime Minister Neville Chamberlain 
was convinced that ceding the Sudetenland to Germany would prevent another war in Europe.  
But there can be little doubt that appeasement was a faulty political course in dealing with 
Hitler Germany. There is a whole range of arguments to prove this point.  
In the first place, a look at the map shows clearly Germany followed a continuous course of 
territorial expansion at the expense of its neighbors. Even though it might be argued that with 
his early moves, Hitler only “stepped into his own backyard,” any lack of serious resistance 
was bound to make him increasingly brazen in his demands and paved the way for Nazi 
domination of the world. Admittedly, one could retort that by appeasing Hitler, Britain and 
the other democratic nations gained time to increase their military. However, each successful 
coup inevitably made Nazi Germany stronger and more dangerous. Like this, appeasement 
eventually endangered the safety and independence of Great Britain itself, in spite of 
Germany’s pretentions that its reason for rearmament was basically defensive in nature and 
did not constitute a threat for its neighbors.  
What is more, giving in to unjustified demands at the expense of weak nations must be 
considered morally reprehensible, although Germany was treated harshly by the Treaty of 
Versailles. Moreover, making concessions to unfounded demands is unreasonable and puts 
peace at risk. 
Although it cannot be denied that there seemed to be a measure of justification for the 
policy of appeasement, what it all boils down to is that this political course was thoroughly 
wrong and fateful in the end. 
 
Step 3: Visualizing a Historical Controversy 
Students’ results cannot be predicted, as there is an infinite range of options. 
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